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INTRODUCfION 
Undergraduates pay for their college education through one or a 
combination offtve different sources of aid: family assistance, scholarships, 
loans, savings, and work (Astin, 1975). America looks favorably on students 
working their way through college, supporting work-study programs because 
the money students receive is earned aid rather than gift aid. Further, 
students working in these programs have supplied needed labor to the 
institutions involved (Hood & Maplethorpe, 1980). Recently, there has been 
an increase in the self-help (work and loan) components of student financial 
aid packages. More and more students depend on part-time employment as a 
means to continue in college. High school students are working more, with as 
many as 75 percent of high school seniors holding part-time jobs (Rohrbeck, 
1988). These students are unHkely to change their working patterns as they 
enter post-secondary schooling. 
Further. college costs have risen in the 19808 and student financial aid 
has not risen quickly enough to keep pace. Federal College Work-Study, when 
adjusted for inflation, is down 23.6 percent from academic year 1980-81 to 
1988-89 (Trends, 1989). For many students, working or borrowing are the 
only ways to make up the difference between college costs and aVailable gift 
aid. Another reason that has been cited for the increasing amount of work 
among undergraduates is their increasing materialism. Some students may 
work to provide a higher standard of living. In The American Freshman: 
Twenty Year Trends (Astin, Green & Kom. 1987). the authors indicate that 
student values have changed. More than ever, students report that "being very 
well-off financiallY' is an important goal. According to this research. this 
value has had a dramatic increase from a 40 percent endorsement in the early 
'60s to a 70 percent endorsement in the 19808. In contrast, student 
endorsement of "developing a meaningful philosophy of life" has dramatically 
decreased from 80 percent to only 43.3 percent during roughly the same time 
frame. Students are much more career oriented and seek work experience as 
a resume' builder. This is evidenced in the rising interest in majors that lead 
directly to specific careers with financial securtt;y (Green & Astln, 1985). 
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Although working part-time while in college has generally not been found 
to be harmful. many administrators and professors are beginning to wonder if 
the pendulum has swung too far and students are working too much 
(McCartan, 1988). Others feel that working during college should be 
mandatory. Some, such as Newman (1985), suggest that work programs be 
expanded to include a larger share of those receiving student aid. 
Statement of the Problem 
This study will describe student perceptions of their experiences as 
State College Work-Study employees at Iowa State Universi1;y during the 
academic year of 1989-90. The Iowa College Work-Study Program, which 
employs qualified state of Iowa resident undergraduate students with need in 
work-study positions, is in its third academic year. The program is 
administered by the Iowa College Student Aid Commission and institutions 
must apply yearly for the funds. The state funded program is administered 
according to the same legislation and guidelines as the Federal College Work-
Study program. For example, College Work-Study employed students on 
either program may not displace full-time workers. 
Begun with the Economic Opportuni1;y Act of 1964, the Federal College 
Work-Study program was originally intended to provide part-time employment 
for students from low-income families. The Economic Opportuni1;y Act of 
1964 has been amended by the Higher Education Act of 1965 and the 
Education Amendments of 1968, 1972, and 1976 (Iowa State Universi1;y 
Centralized Student Employment Handbook, 1989). The state funded 
program has the purpose of stimulating and promoting the part-time 
employment of students. Such legislation was passed and was first fully funded 
in 1987-88. The Bill was the result of cuts in federal funds and alarm over 
increased student borrowing (J. Foley, Iowa College Student Aid Commission, 
personal communication, January 3, 1990). 
Part-time work during college years has been credited for many positive 
outcomes. Astin (1975) reported that students who work part-time up to 20 
hours per week on-campus have a greater likelihood of staying in college. 
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Also. students who work on-campus have a higher level of involvement. and as 
TInto (1975) stated. "the higher the degree of integration of the individual 
into the college systems, the greater will be his commitment to the specific 
institution and to the goal of college completion" (p. 96). Other research has 
found that students who gain employment experience during college earn 
more money post-college for at least five years than those students without 
work experience (San. 1986; and Stephenson. 1982). 
Although many studies have investigated these and other outcomes of 
College Work-Study positions, student satisfaction about these positions is 
another aspect to be investigated. Research regarding student attitudes has 
had the primary purpose of measuring satisfaction in order to increase student 
retention. Satisfaction is necessmy for a student to have a high qual:1qr 
undergraduate experience. It Is difficult to separate students' feelings about 
themselves. their jobs. and other activities from how they feel about their 
institution. As college becomes more expensive and students work more. the 
impact of work on how they view their collegiate experience must be 
evaluated. 
Background Information 
There are four major types of student employment programs: College 
Work-Study, Job Location and Development, Cooperative Education, and 
Internships. College Work-Study at Iowa State University is funded with both 
federal and state monies. The allocations for aid year 1989-90 were $774.107 
from state funds and $837,719 from federal funds. The Federal College Work-
Study funding was being utilized for College Work-Study for non-state of Iowa 
residents, Job Location and Development, Graduate Student Assistantships, 
and SEOG (Supplemental Educational Opportunit¥ Grants). 
There are two approaches to placing College Work-Study awarded 
students (Lewis & Glick. 1978). In the first type, the one currently utilized by 
Iowa State Universiqr, the student has primary responsibiliqr for job 
placement To the extent practical. a school must provide College Work-
Study positions that will complement each recipient's educational program or 
career goals (Federal Student Financial Aid Handbook, 1989-90). The Student 
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FinancialA1d Office certifies eligibility by sending the student an Employment 
Verification Form (see Appendix Al. Once their eligibility has been certified 
students are referred to posted College Work-Study job listings and go 
themselves to employers to be interviewed for positions in which they are 
interested. In the second type of placement. which 1s being considered for 
implementation at Iowa State Univers11¥, the students are screened for 
interests and skills and then referred for interviews with appropriate 
employers. This screening will be done by use of a computerized software 
program that matches students with prospective employers. Almost without 
exception, these positions are located on-campus. Some students are 
currently working off-campus in non-profit agencies, because for the first time 
this academic year, the state legislature has mandated that 10 percent of the 
Iowa Work-Study Program funding be utilized for off-campus employment 1n 
specified non-profit agencies. Iowa State Univers11¥ has had some difficul1¥, as 
have most other schools, in implementing this new ruling. Only 12 students 
are working in these ~ of positions. The type of placement system is an 
important consideration to examine what interests students in the particular 
positions they select 
Students at Iowa State must select employment or a combination of work 
and loan as their first choice for self-help aid when completing their Family 
Financial Statement or Financial Aid Form and matI this completed aid 
application with transmittal of the aid application back to Iowa State Univers11¥ 
by the priority deadline, usually March 1. The students must have financial 
need in order to be awarded College Work-Study employment Therefore, 
these students must have an idea that they wish to work before filing their aid 
applications. In the awarding philosophy of Iowa State University (see 
Appendix B), work and loan are self-help components of one amount that 
varies per recipient need. This amount also varies by the way that students 
state their preference for work and/or loan. The employment administrator 
determines a Ceiling award amount each aid year for College Work-Study, 
during this current aid year of 1989-90, the amount was fixed at $1,700. 
Wi th funds available, however, a student may be increased to $2,000. 
Therefore, depending upon need and other aid awarded, a student may have to 
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turn down or lower a Stafford Student Loan to be able to work the full $1,700 
or conversely. the student may have to lower or turn down a College Work-
Study award to be able to borrow more loan. This is an important 
consideration to this study, as the FinancialAid Office has had difficul1;y this 
aid year in filling requests for College Work-Study awarded students. There 
may be a trend toward higher borrowing and working off-campus. The Iowa 
College Work-Study Program was begun to assist aspiring students in achieving 
their educational goals without incurring heavy debt Having explicit 
information about the perceptions of the students currently employed in the 
Iowa College Work-Study program may assist the Student Financial Aid Office 
in attracting more students to both state a preference for on-campus work as 
their first choice in self-help aid and in encouraging them to borrow less. 
Purpose of the Study 
One purpose of this study was to fully describe the Iowa College Work-
Study employed students at Iowa State Universi1;y and determine among other 
things the extent of outside job holding. The second purpose was to 
determine the perceptions that these students have about their positions, the 
College Work-Study Program, and working during college. 
Research Questions 
In an attempt to fully describe the State College Work-Study population 
and to gain an understanding of the factors related to student job satisfaction, 
the following research questions were addressed in the study: 
1. What do College Work-Study students identify as important factors 
regarding their College Work-Study positions? 
2. What do students perceive to be the beneficial and detrimental 
effects of working part-time in terms of academic performance, 
retention. and time to completion? 
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3. Do students perceive their positions to be career-related and feel 
that having this College Work-Study position will facilitate them in 
future career-related endeavors? 
4. How many students are working at other jobs in addition to their 
College Work-Study position? Where are these other jobs located, 
and how many hours total are they working? 
5. Are there significant differences in the above questions between 
females and males, students of different grade levels, and students 
who work at one College Work-Study position and those who hold 
another job in addition to their College Work-Study position? 
Significance of the Study 
The results of the study described the perceptions of students employed 
in State College Work-Study positions. Any significant differences between 
males and females and students of different grade levels in the study warrant 
further investigation to determine causation. Because the Iowa College Work-
Study Program is a state funded program with high accountability, verified 
reports of the perceptions of students aided by this program could assist in 
requests for further funding. 
Limitations 
The students surveyed were employed in State College Work-Study 
positions during the 1989-90 academic year. Because this study was 
conducted at a large public research university, generalizations made from this 
study may only be applicable to College Work-Study students and programs in 
similar settings. 
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Definitions 
AidYear- refers to the academic year for which financial aid is being awarded. 
Campus-based studentatd - refers to aid that schools apply for annually and is 
administered by campus officials. Although, student eligibility for these 
programs is determined via a federally approved needs assessment, 
administrators have some freedom in selecting students who receive aid from 
these programs and in determining the size of the awards they receive. 
Colleg.e Work-Study- refers to a t;ype·of student employment Students are 
awarded College Work-Study eligibility as part of their financial aid package. 
At Iowa State University, 70 percent of a student's wage is paid through state 
or federal funds and 30 percent is paid by the employer. 
~ - refers to the amount that remains after the sum that the family, 
including the student, can contribute is subtracted from the total cost of 
attendance. 
Self-help aid- refers to aid whereby upon receipt the student incurs an 
obligation, as in the case with College Work-Study where recipients must earn 
the money through part-time work. Loans are also COnsidered a form of self-
help aid as they incur an obligation of repayment 
Traditional students- refers to students who enter college full-time 
immediately after high school graduation and attend continuously for four 
years. 
LITERATURE REVIEW 
The purpose of this study was to describe the Iowa College Work-Study 
employed students at Iowa State University and their perceptions regarding 
the beneficial and detrimental effects of College Work-Study positions 
specifically, and working during college generally. The review of literature, 
therefore, will focus on: 1) the growth of high school student employment, 2) 
the research relating to financial need and work programs, 3) the previous 
research regarding the quality, pay, location, and the number of hours 
worked at student jobs, 4) the outcomes research that has focused on student 
employment including its effects on academic performance, retention, career 
development, and post-college wage rates and success, and 5) the previous 
studies on student attitudes. involvement theory. satisfaction and work. 
High School Students and Work 
Previous research on high school sb.tdents and working has focused on 
the costs and benefits of working to adolescent development Different jobs 
present young workers with substantially different environments for 
development Greenberger, Steinberg. and Ruggiero (1982) stated three 
dimensions along which adolescents' jobs should be compared: opporb.tnities 
for learning. opporb.tnities for exercising initiative or autonomy, and 
opporb.tnities for social interaction. Their study found that retail sales jobs 
scored the highest on these three dimensions over clerical, food service, 
manual labor, operative skilled labor, and cleaning. The effects on high school 
sb.tdents of working and subsequent occupational socialization were sb.tdied by 
Steinberg, Greenberger, Vaux, and Ruggiero (1981), and the findings 
suggested that these experiences communicate to adolescents certain ideas 
about what trat ts and information one may need to function successfully as an 
adult worker. Both this study, and one presented by Rohrbeek (1988), 
suggested that work attitudes were likely to develop during a student's first 
few jobs. These first time experiences in the part-time labor force during the 
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high school years affected the development of certain work related attibJdes. 
personality traits. and the acquisition of lmowledge about the world of work. 
Rohrbeck (1988) found that approximately 75 percent of high school 
seniors held part-time jobs. This sbJdy. which examined gender and 
satisfaction in high school students who worked. found that definite patterns 
of gender and types of work began to form at this level Males tended to work 
in jobs or performed duties that were more impersonal and females tended to 
be involved in more interpersonal skill related positions. Male high school 
sbJdents tended to work more hours and were paid more than females. 
Several sbJdies have examined high school students and their reasons 
for working. Once again. Rohrbeck (1988) found gender differences as 
females were significantly more likely to report working to leam skills or gain 
work experience. while males were significantly more likely to report working 
because their parents wanted them to. Many studies have supported the idea 
that high school students have been influenced by consumertstic trends and 
have developed an inflated interest in the acquisition of luxury goods 
(Greenberger & Steinberg. 1986. 1981; Meyer. 1987). Wirtz. Rohrbeek. 
Charner. and Fraser (1988) disagreed that high schools students worked only 
to gain extra spending money because. in their study. students reported also 
working to save for future education. and to gain work place skills and 
experience. 
Finally. studies have examined high school students working and the 
relationship to grades. and school involvement in extra-curricular activities. 
Steinberg. Greenberger. Garduque. and McAuliffe (1982) found that students 
with more hours of work tended to have a lower grade point average. This 
study further explained the lower grade point average as part of a lower level of 
involvement of high school workers in school. Another aspect of this study 
measured the degree to which these students had a higher level of business. 
economic. and consumer knowledge. While part-time employment in high 
school led to lower school involvement and poorer school performance. it 
facilitated acquisition of practical knowledge about the business world. money 
and consumer transactions. Meyer (1987) found that older adolescents 
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tended to commit more hours to employment as did students of lower 
socioeconomic status. 
Financial Need and Work Programs 
Neither student nor family incomes kept pace with rising college costs 
in the 1980s. Trends in Student Aid (1989) reported a 30.2 percent increase 
in the cost of attendance at public universities between 1980 and 1989. 
Stampen, Reeves, and Hansen (1988) found that unmet need appeared to be a 
nearly universal condition among aid recipients. Many students have gaps 
between their cost of attendance, their resources, and their financial aid and 
must either reduce their expenses or augment their resources. According to 
this study, about one-half of all students do so by working during the school 
year with three-quarters being employed during the summer. According to 
McCartan (1988), 60-70 percent of college students nationally reported 
working. 
The changes in federal financial aid policy have been well documented. 
In constant dollars, federal student aid funding was reduced by 19 percent 
between 1980 to 1981 and 1984 to 1985 (Jensen, 1986). Prior to 1980, 
grants had been the primary form of student assistance for at least a decade. 
The shift from grant aid to loans and work as self-help aid was evident in the 
increased reJiance on part-time employment from 24.9 percent to 30.8 
percent from 1978 to 1985 (Astin et al., 1987). Students were taking on both 
more part-time employment and more loan debt 
A 1979 carnegie Council on PoJicy Studies in Higher Education urged 
that all student financial aid awards have a self-help component This report, 
as did Newman (1985), supported the idea that students should become 
actively involved in their own learning. Newman further suggested that all aid 
recipients be awarded financial aid on the basis of having performed public 
selVice work 
Part of the increase in self-help aid since 1982 resulted from the sharp 
decJine in the number of Social Securi~ and Veteran's grants due to changes 
in the laws that disallowed these benefits for college students and the sharp 
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increase in Guaranteed Student Loans (now known as the Stafford Sbldent 
Loan Program) utilization beginning in 1981 (Lee, 1985). In 1975, Veteran's 
and Social Securi~ grants comprised 66 percent of the 7.88 billion 
distributed under seven programs. In 1984, they comprised only 10 percent 
of the 13.55 biJl10n distributed under these same programs. 
Much of the research concerning financial aid and working has focused 
on differing aid packages. Astin (1975) asserted that concentrating financial 
aid funds in work-study programs and to a lesser extent grant programs would 
maximize persistence. Astin's study showed that combining various fonns of 
aid including work-study tended to lessen beneficial effects. At Iowa State 
Universi~, College Work-Study awards for undergraduates are always 
combined With other financial aid sources to make up a package of student 
financial aid for each aid applicant (see Appendix B). 
Other studies have, as in the high school research. supported that 
college students may not need to work as much as they do. In a survey of 
student costs, Allen (l986) found no relationship between being on finanCial 
aid and the cost of living, nor between having a job and the cost of living. This 
study found students were likely to work regardless of their financial aid. 
Stampen et a1. (1988) reported that dependent students who worked in 
addition to receiving financial aid often emerged with more than enough 
resources to finance college attendance. Other studies. Boyer (1981) and 
Mccartan (l988) have reported reasons other than financial for the reasons 
that stUdents worked. Their studies found a narrow vocationalism with a 
strong emphasis on skills training among students. Students viewed their 
collegiate experience as highly pragmatic and job oriented. Both studies 
attributed these views to changing student values. and the feeling that 
obtaining work expertence cannot wait until after college as basic causes for 
increasing work among undergraduates. 
College costs have risen as has working at both on and off-campus jobs by 
college students. Federal financial aid when adjusted for inflation has not kept 
pace with these cbanges. On the average, most undergraduate financial aid 
recipients meet only six percent of their college expenses from organized 
College Work-Study programs (Lutz, 1985). This is partly because of these 
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changes and the federal monies not increasing. At Iowa State University 
dependent students with a standard in-state budget of $7.420 for the aid year 
of 1989-90 could choose to meet as much as 20 percent of their budgeted 
costs by working in the College Work-Study Program (see Appendix B). The 
reported percentage of undergraduate students working varied by study and 
was affected by grade level and institution type. A Maryland Longitudinal Study 
(1988) reported that the percentage of students employed ranged from 40 
percent in the freshman year to 75 percent by the fourth year of college. 
Stampen et a1. (1988) reported that 32 percent of those who worked 
indicated having participated in work-study programs and among those who 
participated, their total earnings were relatively small as a percent of total 
costs of attendance. 
Working and College Students 
Previous research has been conducted on the typiea1jobs that college 
students hold. In their analysis of data from follow-up of 11.996 high school 
seniors, Carroll and Chan-Kopka (1988) found that college students t;ypteally 
held service jobs. This study found that pay rates for college student jobs were 
generally at or near the minimum wage and that students frequently worked 
part-time and part-time employees were traditionally paid less than full-time 
employees. Students' flexibility needs and relative inexperience were also 
factors in pay rates. Carroll and Chan-Kopka found that there was no 
relationship between pay and gender or abilit;y level, but that there did exist a 
relationship between students' occupations, the students' year of college and 
race and ethnicit;y and pay. 
In a study of financial aid and gender equit;y, Moran (1986) differed and 
stated that discretionary programs such as College Work-Study inherently 
contained pay inequtt;y and that males obtained higher paying positions. In 
another study in the State of Washington, Dent (1987) also found that the 
average hourly wage for females was $.10 to $.60 lower per hour. There 
appeared to be gender and race differences in the average weekly hours 
worked by student employees. Astin (1975) divided the number of hours 
worked into six categories: less than 5, 5 to 9, 10 to 14, 15 to 19, 20 to 24, 
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and 25 or more hours per week. Males tended to work longer hours than 
females (Astin. 1975). Carroll and Chan-Kopka (1988) found that students in 
fom-year colleges tended to work fewer hours than those in other types of 
institutions. This study, as well as the Maryland Longitudinal Study (1988) 
also found that females worked fewer hours than males. Females were also 
more likely to work on-campus jobs (Astin. 1975; Carroll & Chan-Kopka. 
1988; and the Maryland Longitudinal Study, 1988). 
The research of Carroll and Chan-Kopka (1988), which focused on 
traditional students, found differences in socioeconomic status and working. 
In this study. the higher the family income. the more technical and 
professional the student Jobs. Students of Asian background were also found to 
work fewer hours than were white students, either male or female. Stampen 
et a1. (1988) previously found that the percentage of students who did not 
work was higher among those who were lower income. Both studies 
suggested that students from higher income families may have had cultural and 
academic advantages that allowed them to pursue their studies and still have 
time to work. Students of higher income families may have had work 
experiences which enhanced employment opportunity. 
Research by Boyer (1987) found the following to be typical work week 
hours for full-time undergraduates at doctoral granting institutions; 22 
percent worked 10 hours or less, 21 percent worked 11 to 15 hours, 28 
percent worked 16 to 20 hours, 19 percent worked 21 to 35 hours, and 10 
percent worked 36 or more hours. Boyer also found that as tuition goes up, 
the number of hours worked goes up. 
Outcomes and College Work 
Many studies have examined these same Variables: hours worked. pay, 
gender, quality and location of student jobs and related them to various 
outcomes such as academic performance. retention. academiC progress, 
career development, and post-college wage rates and success. Beginning With 
Astin (1975), researchers have generally found that some work is beneficial for 
college student outcomes such as academic perfonnance and retention. 
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A study of data from the National Longitudinal Survey of the High School 
Class of 1972 (Ehrenberg & Sherman, 1987) showed that for the most part 
working fewer than 25 hours a week tended not to adversely affect students' 
grade point averages, the only exception that they found was two-year college 
students in their freshman year. Paul (1982) reported an inverse relationship 
between the number of hours of employment and academic performance. 
Astin (1975) found that working 25 or more hours had a consistently negative 
effect on student persistence. 
A study at Iowa State Universi1¥ (Bella & Huba, 1982) found no 
relationship between part-time employment and grade point averages of 
working versus non-working freshmen and that working up to fifteen or 
sixteen hours per week may have posttive effects. This study also examined 
type of post tion and grade point average and found no difference in academic 
achievement between food service, College Work-Study, and non-College 
Work-Study classified employees. 
Dallam and Hoyt (1981) investigated the link between grades, student 
abili1¥, academiC progress and hours of part-time employment and found that 
the hours of employment were generally unrelated to achievement This study 
found academic success to be related to abtli1¥ and found most students to be 
capable of working at least fifteen hours a week while taking fifteen hours of 
academic credits. Having more free time did not facilitate academic 
achievement 
In a study of full-time undergraduates enrolled in Washington State's 
public and private institutions (Van De Water & Augenblick, 1987), a survey of 
over 3,600 students who were State College Work-Study, Federal College 
Work-Study, and non-working financial aid recipients, found that work had no 
impact on academic performance and very little on the academic progress of 
full-time undergraduates. Neither the rate of pay, nor the the number of hours 
worked had a strong impact on grade point average, the number of credit 
hours attempted, or the ratio of credits earned to credits attempted. Working 
students, on average, took longer to complete college than non-working 
students but had a higher course completion rate. The study used multiple 
regression analyses and performed three separate regressions using each of 
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the three different academic variables: grade point average, credit hours 
attempted, and the ratio of credit hours earned to credit hours attempted as 
dependent variables in the regression equations. The researchers then 
performed cross tabulations of the independent variables: year in school, race, 
age, gender, marital status, dependency status, hourly wage, and high school 
grade point average. 
Astin (1975) focused on work during the first year of college and 
subsequent persistence. Analyses of expected and actual dropout rates 
indicated that participation in work-study programs during the freshman year 
resulted in a small. but Significant increase in persistence. In the follow-up 
(1985) Astin suggested that participation in work-study was associated with a 
lower drop-out rate at any time during a student's undergraduate years. 
In studying location of student jobs and length of time that jobs were 
held, Astin (1975) found that working on-campus rather than off-campus 
encouraged student persistence and working at an off-campus job during the 
freshman year and later years was negatively associated with persistence. The 
effects of the job held the longest while in college were found to be significant 
Long term work off-campus was negatively associated With persistence 
suggesting that students may be drawn to leaving college and pursuing these 
jobs full-time, particularly if the job did not require a college degree. 
The relevance of student jobs to student career plans was found to have 
varying effects o-n persistence (Astin, 1975). Here Astin found that a job that 
was highly related to student career plans and was off-campus negatively 
affected persistence. This study found no relationship between types of on-
campus positions and persistence. Both work in an academic related 
department or work in a non-academic related part of campus had similar 
positive effects for males and females and blacks and whites. The ~ of on-
campus work seemed irrelevant to student outcomes. 
In another study, Herndon (1984) studied the impact of financial aid on 
student persistence at a smallltberal arts college. College Work-Study was 
used as one of fourteen variables and it was found that College Work-Study was 
a good predictor of persistence and that college students should be 
encouraged to accept College Work-Study rather than loan monies. 
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Other outcomes that have been explored are career development and 
post-college wage rates and success. Warrington and Rives (1980) cited three 
categories of benefits for part-time student workers: financiaL career 
development, and job placement Warrington and Rives (1980) and also 
Hammes and Haller (1983) found that working had non-economic benefits 
such as easing the transition to full-time employment after college and 
identifying potential career fields while allowing formal and informal 
evaluations of their work habits. Career attitudes and age were described in a 
study by Healy, O'Shea, and Crook (1985). In this study, career attitudes 
related positively to age, grade point average. the occupational level of one's 
college job and the months employed during the college years. 
A study by Williams and Winston (1985) reported that partiCipation in 
work activities did not affect the development of mature career plans. The 
researchers found that working did not produce the same benefits in terms of 
developing appropriate educational plans or mature career plans as did 
partiCipation in student activities. Working students, however, scored higher 
on. mature relationships with peers. 
Sanford (1979) studied the lasting effects of self-help aid such as College 
Work-Study and loans on college graduates. This study found that there was 
no relationship between working as an undergraduate and the decision to 
attend graduate school This finding did not vary when amount of work was 
used, and further, the study showed no support for the belief that work 
hindered decisions and choices made by college graduates. 
Two separate studies on data collected by the National Longitudinal 
Swvey for Young Men (San, 1986; and Stephenson, 1982) found that post-
college wage rates were positively affected by student employment while in 
college. Stephenson based the findings on human capital theory in which 
after-enrollment wage rates were affected by prior labor market experience. 
San described a model of post-college earnings in which the earnings 
depended upon students' family income, family background, labor market 
experience, and other observable and unobservable individual variables. This 
study found that college students' in school work experience appeared to have 
a significant positive effect on their post-college earnings for at least five years. 
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These in school work experiences appeared to have only a subsequent wage 
effect. not an employment effect Stephenson further suggested that College 
Work-Study not only provided direct financial aid, but also indirect aid by 
providing extra job experience. Students employed in work-study programs 
obtained more productive and relatively higher paying jobs after enrollment 
Student Involvement Theory, Satisfaction and Work 
Astin (1975) attributed the positive outcomes of students who worked to 
their greater involvement Astin found a psychological factor that may account 
for the positive effects of on-campus employment Regular employment on-
campus meant that the student spent more time on campus and hence more 
time interacting with fellow students and staff. This greater involvement with 
campus life and activities helped develop a stronger sense of identification 
with the institution. Astin found full-time work decreased campus 
involvement but that part-time work was better than no work. In a later work, 
Astin (1985) reiterated that part-time on-campus employment was an effective 
tool for enhancing student involvement He defined student involvement as 
the amount of physical and psychological energy devoted by a student to the 
academic experience. Commitment of this time and energy was strongly 
influenced by peers. 
Work on-campus provided a means of becoming acquainted With other 
students outside of the classroom setting (rhe Maryland Longitudinal Study, 
1988). Further, an on-campus job provided a place for students to go 
between classes on a consistent basis. On-campus employment helped 
students build a network of on-campus support persons. Bean (1986) related 
the importance of a student feeling that someone on campus cared about the 
student as a whole person. Support from staff members who processed 
student forms, secretaries, custodians, central administrators, and alumni all 
influenced students attitudes toward a school 
Noel (in Keene, Adams, & King, 1975) reported that student employers, 
those persons on campus who supervised student employees, were critical 
retention agents. Supervisors and co-workers were the second largest 
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organized body of student contact persons, second only to faculty. Noel 
further stated "a job can provide a meaningful kind of participation and a 
feeJing of belonging, of involvement, a feeJing of contribution, on the part of 
the student' (p. 388). 
Satisfaction and other college student attitudes were difficult to measure. 
Satisfaction in general was a part of a network of Variables (Johnson & 
Hartwein, 1980). These variables included how interesting and challenging 
students found their classes, how much teachers and administrators Jistened 
to them, their level of career clarity and the amount of support received from 
teachers and parents. Hallenbeck (1978) defined satisfaction as ''the 
contentment or happiness with the total collegial experience" (p. 20). This 
study utilized the College Student Satisfaction Questionnaire, a 70 item Likert 
type response scale relating to various aspects of college Jife. Administered to 
494 Kent State University students, the researcher performed an analysis of 
variance to compare the means of the various subgroups of students. The 
students were subgrouped by sex, age, college, classification, residence, 
parents' education, ACf composite score, participation in University-
registered organizations, attendance at campus events and ethnic background. 
The findings were that older students and non-traditional students were more 
satisfied as were students who Jived off-campus. No significant differences in 
satisfaction were found when students were grouped by sex, ACf scores, level 
of participation in university registered organizations, parents' education or 
ethnic background. 
Kuh, Krehbiel, and MacKay (1988) found that satisfaction was positively 
related to persistence, achievement, academic and social integration, and 
student-faculty interaction. The findings were unclear as to whether 
satisfaction caused these positive outcomes or whether good grades, faculty 
contact, and social integration resulted in satisfaction. This study underscored 
the need for opportunities for social integration and student-faculty 
interaction. 
Other studies have measured student satisfaction and working on-
campus. In a study of the effects of different types of student financial aid on 
student outcomes, Urahn and Nettles (1987) found that the effects of working 
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were positive for satisfaction. Paul (1982) found a positive relationship 
between student attitudes toward their jobs and student achievement 
Astin swveyed students using a follow-up questionnaire which asked 
many questions regarding the job held the longest in college. When asked 
whether or not they enjoyed the kind of work they did on this particular job, 
Astin found that the minoriw disHked these jobs. The questionnaire also 
asked students to estimate the career relatedness of their positions held in 
college. Of those surveyed, 40 percent of both males and females had college 
jobs that they felt fit not at all with their long range career goals, and only 20 
percent had jobs that fit in very well. Astin found that the degree of job 
satisfaction had Httle relationship to persistence and had no relationship to 
persistence for female students. 
Working at a paid job while in college, regardless of whether the work 
was part of an educational program. seemed to relate to attitudes toward work. 
education, and student Hfe (Heller & Heinemann, 1987). This study found, 
however, that this experience did not seem to have a significant impact on 
other attitudes, values, and reported behaviors. 
In their study of the non-economic consequences of working while in 
college, Hammes and Haller (1983) administered questionnaires and 
interviews to students. They investigated questions about how students coped 
with the demands of work and school, what they gave up, and what the 
students themselves felt were the effects on student Hfe of working. Both the 
questionnaire and the interview asked students to Hst what qualities made a 
job good or bad. The positive quaHties mentioned most frequently were jobs 
that involved meeting and deaHng wJth new people, were directly related to 
the students' fields of study, were well paid, and provided flexible hours. The 
negative qualities mentioned included lack of flexibiHWin hours, tediousness, 
and mental or physi~ stress. 
Hammes and Haller confirmed previous studies that working was not 
detrimental to academic achievement and in fact may have had a beneficial 
effect on grades. The researchers concluded that students recognized both 
positive and negative outcomes of student employment They further 
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suggested that the costs and benefits of working tended to lie in the social and 
psychological consequences of the individual jobs that students take. 
High school students are working more hours and the debate continues 
about the benefits of occupational socialization, and the detriments of working 
for their school work and social lives. According to previous research and the 
survey information of incoming freshmen, these students are unlikely to 
change their work patterns as they move on to college. 
College students are also working more. The shift from grant aid to self-
help aid in the 1980s coupled with the rise in college costs guarantees that 
student employment is here to stay until policies change, and some research 
supports the concept that students should work to provide for part of their 
college. 
The previous research on college student jobs has found that these 
positions tend to be more service oriented and lower paying and there appear 
to be differences in gender. race and socioeconomic status as to how many 
hours are worked, where they are worked, and the effects that these hours 
have on various college outcomes. Satisfaction and other college student 
atti tudes are Important, although the reported effects of satisfaction on 
persistence and other outcomes vary by the research. While the economic 
benefits of working are fairly well documented, further research needs to be 
done regarding the non-economic benefits and detrimental effects for college 
students who work. 
As working by college students increases, so do concerns about extra-
curricular events and out-of-classroom experiences that these students may be 
missing. Some students may be so occupied by their work that they may miss 
out on opportunities to fulfill personal goals such as volunteering or running 
for office. Other students are limited in their chances to partake in events 
that were once considered part of a normal college experience, such as 
gathering with classmates and friends out-of-classroom, discussing books and 
sharing ideas. 
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METHODOLOGY 
The methods chapter will include a description of the students surveyed, 
the design of the SUlVey, the research questions of the study, and the 
procedures used to collect and analyze the data. 
Subjects 
The population for the study included all of the State College Work-Study 
employed students at Iowa State Universiq during the 1989-90 academic year. 
These students were residents of Iowa who were employed in College Work-
Study positions. By virtue of being residents of Iowa, they were paid out of 
State College Work-Study funds rather than federal funds. The population for 
the SUlVey was selected via a computer run which pulled all students with a 
payroll code for State College Work-Study students (code 0843 on the 
identification screen of the Student Financial Aid computer system) during the 
academiC year of 1989-90. There were approximately 785 students employed 
on the State College Work-Study program on the date of the computer run, 
however, some students' identification screens were completely filled with aid 
and other codes so no code existed on their screen to trigger a placement on 
the listing. .The resultlng sample size was 657 students. 
Of these 657 students, 54.80 percent were females and 45.20 percent 
were males. The largest percentage of the sample, 93.65 percent, were white 
Americans. The other students were comprised of 3.25 percent Oriental or 
Asian, 2.48 percent Black, and .62 percent Hispanic. Ethnic classification, 
gender, dependency status, average family contribution, and average need for 
all students was obtained via a study by social securiq number of student 
records accessible by Student Financial Aid personneL The ethnic 
classification system used was based on the old federal system of "BISON" 
which classified ''B'' as all Blacks, 'T' as all Native Americans, "S" as all 
Hispanics or those from Spanish speaking countries, "0" as Oriental in which 
category Asians were also placed and ''Nit as non-ethnic or white Americans. 
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The largest percentage of the sample, 72.29 percent, were dependent 
students which meant that their parents financial data were assessed along 
with their own in making awarding decisions. The sample included 106 
freshmen (16.13 percent), 113 sophomores (17.19 percent), 152 juniors . 
(23.13 percent), 275 seniors (41.85 percent), and 11 graduate students (1.7 
percent). Although these 11 graduate students did receive the survey, a 
decision was made not to include them in any further data analysis. Per 
federal regulations, College Work-Study can be used for graduate students, 
however, the Iowa State Universiqr policy has been to use most of the funding 
for undergraduate students. Most graduate students have some form of 
assistantship that is non-College Work-Study based. The majoriqr of the 
graduates selected for this sample had primary positions funded by graduate 
assistantships with a small amount of hours worked above their normal 
assistantship amount being paid by College Work-Study funding. 
The average family contribution for the aid-year of 1989-90 for the 
sample was $ 2,376.38 with an average need of $5,571.76. This family 
contribution was the amount expected from parents and students to meet 
education expenses. This figure for each student was based on an analysis of 
income. assets, and other family information. The average need represented 
each student's budget minus their family contribution and represented need 
before any awarding of aid including College Work-Study. 
Respondents 
The respondents included 52 (15.6 percent) freshmen, 57 (17.1 
percent) sophomores, 87 (26.0 percent) juniors, and 138 (41.3 percent) 
seniors. Females comprised 61.08 percent of the respondents with males 
being 38.92 percent 
The largest percentage of the respondents were classified as dependent 
(74.25 percent), with 25.75 percent being independent The average family 
contribution was $2,375.99 with average need of $5,488.49. 
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White Americans comprised the largest percentage of the respondents, 
94.01 percent Blacks comprised 1.8 percent, Hispanics .6, and Orientals 
(including Asians) 3.59 percent 
Design of the Survey 
The survey instrument was designed to measure student perceptions of 
their College Work-Study positions, the College Work-Study program. and 
working during college in general The instrument was also designed to 
gather descriptive data about the number of College Work-Study students who 
were employed in other positions, where these second positions were located, 
and the number of hours that they were working. Previous surveys were 
obtained from the College Work-Study administrators of various campuses 
throughout the United States. Questions from these surveys were adapted or 
adopted and additional questions pertinent to this study were added. 
A panel of experts was used to validate the survey instrument Financial 
Aid and Student Affairs professionals from Iowa State and other universities 
were requested to read and analyze the survey for content validity. A field test 
of the survey instrument, using a cross-section of students employed by the 
Student Financial Aid Office, was performed on February 16, 1990. Of these 16 
students, 12 were white Americans, 1 was Black, 1 was Hispanic, and 1 was 
Asian. Suggestions were made about content and clarity and changes to the 
survey were made accordingly. 
Procedures 
A proposal, sample cover letter, and survey were submitted to the Iowa 
State University Committee on the Use of Human Subjects in Research. The 
committee reViewed the proposal and concluded that the research benefits 
outweighed the potential risk to the human subjects involved. 
A cover letter explaining the survey's purpose and procedures and a 
survey was sent to all 651 students on February 26, 1990 (see Appendices C 
and D). The cover letter also assured that each student's identity and 
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individual responses would be kept confidential. A letter was sent to all 
College Work-Study employers on campus to solicit support and 
encouragement for the students to complete the surveys (see Appendix E). If 
the students resided at an off-campus address. a postage paid return envelope 
was included. All students were encouraged to visit and return their surveys 
to the Student Employment Center where confidential return boxes were 
placed. Of the 657 surveys sent out. 5 were returned as undeliverable. These 
5 were then sent to the students' summer or parents' address. 
An incentive of a chance to win one of 15 free Scholarship Searches was 
described in the cover letter and an entrance blank for the drawing was 
included in the mailing. A return date of March 8. 1990 was requested. This 
date was later extended to March 30.1990 due to the Univers1~'s spring break 
week falling immediately after the requested return date. Students who had 
not yet returned the surveys as of March 19. 1990 were given a follow-up 
phone call on March 19 and 20. Of these 400 who had not returned their 
surveys by these dates. 206 were contacted and reminded to return the survey 
as soon as possible. Duplicate surveys and cover letters were sent to students 
who reported losing or discarding their previous copy. 
The surveys were numbered with a sequential numbering stamp as was a 
master list As surveys were returned. the number on the master list 
corresponding to the number on the survey was marked through. Of the 657 
surveys distributed. 344 were returned for a 52.36 percent return rate. Ten 
graduate students who returned the survey were then deleted from any further 
data analysis for a final n of 334. 
In order to facilitate compilation of the data, a mark sensitive form was 
completed for each returned survey. Quality control was assured by having one 
person initially code the mark sensitive form and another check the form for 
accurate coding. The completed mark sensitive forms were analyzed by the 
Iowa State Univers1~ Educational Testing SelVice. 
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Research Questions 
There were five research questions addressed in this descriptive study: 
1. What do College Work-Study students identify as important factors 
regarding their College Work-Study positions? 
2. What do students perceive to be the beneficial and detrimental effects 
of working part-time in terms of academic performance. retention. 
and time to completion? 
3. Do students perceive their positions to be career-related and feel 
that having this College Work-Study position will facilitate them in 
future career-related endeavors? 
4. How many students are working at other jobs in addition to their 
College Work-Study position? Where are these other jobs located. 
and how many hours total are they working? 
5. Are there significant differences in the above questions between 
females and males. students of different grade levels. and students 
who work at one College Work-5tudy position and those who hold 
another job in addition to their College Work-Study position? 
Analysis 
The Statistical Package for the Social Sciences. Spssx, was used to 
analyze the data. The means and standard deviations of the Likert t¥pe portion 
of the SUlVey were used to examine the various aspects of student job 
satisfaction. 
The portion of the survey labeled ''Effects of working part-time" included 
questions about academic performance. retention. time to completion of 
degree. and work accommodations made during semesters with heavy course 
loads. Frequencies in responses to this portion of the sUlVey were examined 
to describe students' perceptions of beneficial and detrimental effects of 
working in the College Work-Study program. 
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Students were asked to judge whether or not their College Work-Study 
position was career-related, whether it stimulated any previously unexplored 
interest, and whether or not they felt that this particular employment 
experience would be valuable in securing and performing at a future career-
related job. A Chi-square distribution of the values of the career-relatedness of 
the College Work-Study position by the perceived experience value for their 
future was computed. Frequencies of responses were examined for the 
question regarding whether or not the student's particular College Work-Study 
position had stimulated any previously unexplored interest 
An analysis was performed of how many students were working at other 
jobs in addition to their College Work-Study position. where the positions 
were located. and how many total hours on average they were working per 
week at the two jobs. Total hours working on average were computed for each 
student who reported working at another position in addition to their College 
Work-Study position. Frequencies of the location of the second position were 
examined. 
An independent t-test was computed to determine if females and males 
answered differently to the Likert type job satisfaction portion of the survey. A 
One-way ANOVA by present classification. freshmen. sophomore. juniors, and 
seniors, was computed for these same questions to determine any differences 
in means between students of different grade levels. An independent t-test 
was computed to test whether those students who worked at another job 
besides their primary College Work-Study position differed in their responses 
from those who onJ;y worked their College Work-Study position. 
Frequencies by gender, present classification, and whether or not the 
student held a second job were exarni ned to determine differences in 
perceptions about the beneficial and detrimental effects of the College Work-
Study program. . 
Chi-square distributions were computed to determine if females and 
males, upper and lower classmen. and those working only one College Work-
Study position as opposed to those working an additional second position, 
held differences in perceptions about the career-relatedness and experience 
value of their College Work-Study positions. 
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Finally, total hours working was computed for all those holding a second 
job and selected by gender and present classification. The location of the 
second job was also examined to detennine any differences in job holding or 
job location patterns. 
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FINDINGS AND DISCUSSION 
The purpose of this chapter is to present the results of the statistical 
analyses of the data collected by the survey instrument The results are 
organized according to the research questions presented earlier in this study. 
Important Factors Identified in Student Job Satisfaction 
An analysts was performed of the means and standard deviations of the 
portion of the survey examining student satisfaction. Students were asked to 
respond to the questions using a five point Likert type scale with answers 
ranging from 1 (strongly disagree) to 5 (strongly agree). Several questions 
were asked about satisfaction with the Universi~ in general including student 
satisfaction with choice of major, the education the student was receiving, and 
how well the student felt he or she was doing in schooL The results, which 
are noted in Table 1, are grouped according to survey section. 
With the exception of three questions for which the Likert scale reversed 
(questions numbers 17, 20 and 21), indicating that a lower response was 
actually a more favorable response, the means were COnsistently above 3.00 
(neutral) and in the direction of strongly agree. 
The first section of these questions related to the importance of 
relationships with College Work-Study supervisors. Students agreed overall 
the most strongly (M 4.10) that they were encouraged by their College Work-
Study sUpervisor to ask questions about work-related matters (question 
number 13). The lowest mean in this section was for question number 16 
which discussed the encouragement by College Work-Study supervisors to talk 
about personal problems (M 3.21). 
The next section asked students to think about the tasks perfonned at 
their College Work-Study position. This section contained three questions 
(numbers 17,20 and 21) for which the Likert scale reversed with a lower 
answer being more favorable than a higher answer. Students felt most strongly 
abo~t question number 20 (M 1.70) which indicated that overall students did 
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TABLE 1. Means and standard deviations of student satisfaction questions 
Survey Question Mean Standard Dev. 
My College Work-Study supervisor encourages me to: 
13. ask questions about work-related matters 4.10 1.04 
14. make independent decisions about work 3.94 .94 
15. offer my opinions and suggestions 3.94 1.02 
16. talk about my personal problems 3.21 1.15 
I am 2fim asked to perform activities at my CWS job that I consider to be: 
17. boring or uninteresting 3.10 1.04 
18. challenging 3.42 1.07 
19. a learning experience 3.84 .98 
20. beyond my abilities 1.70 .81 
21. at too low a level for my job 2.60.99 
I feel satisfied with: 
22. the University 
23. the education I am receiving 
24. my choice of major 
25. how well I am doing in school 
26.. my present CWS job 
27. my hourly wage for my CWS position 
3.n 
3.90 
4.22 
3.28 
3.93 
3.37 
I feel my present College Work-Study job is useful for: 
28. providing general work experience 3.89 
29. improving specific work skills 3.59 
30. applying my education to work 3.04 
31. helping finance my college education 4.24 
32. making me feel more independent 3.81 
.93 
.81 
.83 
1.06 
.93 
1.20 
.84 
.99 
1.16 
.80 
.94 
I feel that the following are important to me in my CWS position: 
33. having contact with the other students 
I work with 3.69 1.00 
34. getting to meet and interact with faculty 
and staff 3.91 .92 
35. having a flexible work schedule 4.37.86 
36. having ajob thatis intellectually stimulating 3.58 1.01 
37. having a place to go between classes 3.05 1.16 
not feel that they were often asked to perform duties that they considered to 
be beyond their abilities. 
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Students then responded to general satisfaction questions about the 
University. the education they were receiving. their choice of major. their 
academic performance. their present job. and their hourly wage for this 
College Work-Study position. Respondents reported overall. feeling the most 
satisfied with their choice of major (M 4.22). They also felt strongly about 
satisfaction with their present College Work-Study job eM. 3.93). The lowest 
mean for satisfaction in this area was in response to how well the student felt 
he or she was doing in school (M 3.28). 
The following section requested students to rate the various aspects of 
usefulness of their present College Work-Study position. Students felt strongly 
(M 4.24) that their College Work-Study job was the most useful for helping 
finance their college education. Fewer students felt that their College Work-
Study job was useful for applying their education to work (question number 30. 
M. 3.04). 
The final section in these scaled questions inquired as to a rating of the 
importance of the items mentioned to them regarding their College Work-
Study position. Overall. students felt very strongly (M 4.37) that having a 
flexible work schedule was very important This was the highest mean in all of 
the Likert scale questions. Also highly rated in importance was getting to 
meet and interact with faculty and staff eM. 3.91) and having contact with 
student co-workers (M 3.69). The lowest mean was for the importance of 
having a place to go between classes (M 3.05). 
Effects of Working Part-time 
The second research question addressed student perceptions of 
beneficial and detrimental effects of working part-time in terms of academic 
performance, retention. and time to completion of deg~. Frequencies in 
response to five questions in a portion of the survey labeled ''Effects of working 
part-time" were examined. 
Students were asked if they felt that working part-time while they were 
in school had had any effects on their academic performance. The largest 
percentage. 41.9 percent. reported that working part-time hurt their 
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academic perfonnance. Less than one-fourth, or 22.2 percent stated that 
working improved their academic perfonnance and 35.9 percent felt that 
there were no effects on their academic performance from working part-time. 
The largest percentage, 54.2 percent, of the respondents reported making 
changes in their working schedule to accommodate semesters when they had 
a heavy course load. A lesser percentage of respondents, 45.8 percent 
reported feeling that they had to work the same hours regardless of their 
academic commitments. 
Students responded to whether or not working part-time while in school 
had affected their decision to continue in college. The largest percentage, 
41.6 percent, reported that working part-time had enabled them to pay 
college bills, therefore, affecting their decision to stay in college positively. 
Some students, 29.0 percent, felt that working part-time had had a positive 
effect on their decision to continue in college becauseJ;b~ work ~ence 
combined with_t1l~! degree woul!en~ble them_to obtaiI\ a_better job_~_ttt~y 
finished college. Six percent of the respondents reported that working part-
---------time had made them feel more a part of the college. No effects on their 
decision to continue in college were felt by 23.1 percent and there was one 
missing case (3.0 percent). 
Respondents were requested to determine whether during the academic 
year of 89-90 working part-time had forced them to slow progress toward a 
degree. The largest percentage (18.4 percent) held the perception that their 
progress had not been slowed and 21.6 percent perceived that their progress 
had been slowed. When asked to determine the amount by which their 
academic progress was likely to be lengthened, 33.0 percent gave an answer 
which indicated that they believed their progress would be lengthened by 1 to 
4 terms. This difference in percentages could have been attributed to the 
wording of the questions, with question number 11 specifically asking 
students to determine if working durtng the academic year of 1989-90 had 
forced them to slow progress toward a degree whereas in question number 12, 
students were asked to project by what amount their academic progress was 
likely to be lengthened overall. Of the 33 percent making this projection, 
16.8 percent reported that it would be by one term, 13.8 percent by two 
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terms, 1.8 percent by three terms, and .6 percent by 4 terms. The remainder 
of the respondents (65 percent) felt that working part-time had not forced 
them to slow academic progress with 2.0 percent choosing not to answer the 
question. 
Perceptions of Career-Relatedness and Future Value of Positions 
Research question number three investigated the perceptions of 
students of the career-relatedness of their College Work-Study position and 
whether or not they perceived that having this College Work-Study position 
would facilitate them in future career-related endeavors. A chi-square 
distribution of the values of the career-relatedness of the College Work-Study 
position by the perceived experience value for their future was computed. 
Frequencies of responses were examined for the question number 43 
regarding whether or not the student's particular College Work-Study position 
had stimulated any previously unexplored interest 
Students were asked to determine how related their present College 
Work-Study position was to their major. The largest percentage of the 
students felt that their College Work-Study position was somehow related to 
their major, with 34.8 percent feeling it was related to their academic major, 
2.7 percent related to their academic minor, and 22.3 percent related to 
another closely related field of study. In 40.2 percent of the cases, 
respondents felt that their College Work-Study position was unrelated to any 
interest One respondent chose not to answer this question for a final n for 
the chi-square of 333. In performing the chi-square distribution it was 
necessary to collapse the cells representing positions related to major, minor, 
or closely related field of study so as not have cells with expected values of less 
than 5. Too few students have declared minors until later in their academic 
careers and this may have accounted for the small number of respondents (2.7 
percent) reporting that their position was academic minor related. 
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TABLE 2. Chi-square values of relatedness of CWS by perceived future value 
Relatedness 
Position related to 
academic major, minor, 
or other closely related 
field 
Position unrelated 
Total 
Chi-square = 62.18·· 
Significant at the .01 level 
df = 1 
Position Will be Valuable 
YES 
number 
(PCT) 
177 
(88.9) 
67 
(SO.O) 
244 
(73.3) 
NO 
number 
(PCT) 
22 
(11.1) 
67 
(SO.O) 
89 
(26.7) 
Total 
number 
(PeT) 
199 
(59.8) 
134 
(40.2) 
333 
(100.0) 
As related in Table 2, there were statistically significant differences 
between students who perceived that their positions were related and those 
who felt that their positions were unrelated to any interest Of the 
respondents who reported that they had a College Work-Study position related 
to their academic major, minor, or another closely related field, 88.9 percent 
felt that this employment experience would be valuable in securing and 
performing at a future career-oriented job. The remaining 11.1 percent of 
those who reported that they had this ~ of position felt that the 
employment experience would not aid them in securing or perfonning at a 
future career-oriented job. 
The results were more evenly distributed among those who felt that their 
College Work-Study position was unrelated to any interest One-half of the 
34 
respondents (50.0 percent) felt that the position experience would help and 
one-half did not. 
Frequencies were then examined for question number 43 regarding 
whether or not this College Work-Study position stimulated any previously 
unexplored interest The results were evenly distributed with 50.9 percent 
reporting yes and 49.1 percent reporting that no this College Work-Study 
position did not stimulate any previously unexplored interest. 
Work Patterns 
The fourth research question was an attempt to describe the working 
patterns of the respondents. Data were gathered in order to describe how 
many students reported working at another position in addition to their 
College Work-Study position, where the other jobs were located, and how 
many hours the respondents were working totally on average. The results are 
shown in Table 3. 
Of the respondents, 30.5 percent reported working at another job 
besides their College Work-Study position. Of those 102 who reported having 
a second position, 8.8 percent of the positions were on-campus second 
College Work-Study positions, 33.3 percent were on-campus non-College 
Work-Study positions, and 57.9 percent were located off-campus and were 
non-College Work-Study jobs. Total average hours working between the two 
positions were then computed with the largest percentage of the 102 students 
working a total on average between the two positions of 25-29 hours. 
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TABLE 3. Working patterns of College Work-Study students 
Average hours working 
per week CWS job 
1-4 
5-9 
10-14 
15-19 
20 or more 
NUMBER 
10 
54 
206 
47 
11. 
Total 334 
Average hours working CWS 
job plus 2nd Job total NUMBER 
1-4 
5-9 
10-14 
15-19 
20-24 
25-29 
30-34 
35-39 
40-44 
o 
o 
3 
15 
28 
30 
19 
3 
i 
Total 102 
PERCENT 
3.0 
16.2 
61.7 
14.1 
II 
100.0 
PERCENT 
0.0 
0.0 
2.9 
14.7 
27.5 
29.5 
18.6 
2.9 
M. 
100.0 
Gender, Grade Level and Working Pattern Differences 
The final research question sought to identify significant differences in 
the other four research questions between females and males, students of 
different grade levels, and students who worked another position in addition 
to their College Work-Study position and those who worked only their one 
College Work-Study position. 
Females and Males 
An independent t-test of the Likert scale questions was computed to 
determine whether females answered differently than males. Of these 
questions (numbers 13-37) there were eight with statistically significant 
differences which are shown in Table 4. Total means for variables where there 
were no statistically significant differences are listed in Table 1. For actual 
survey questions see Appendix E. 
Frequencies by gender were then examined to determine if males and 
females felt differently about the effects of working part-time in terms of 
academic performance, retention, and time to completion of degree. The 
results of this frequency analysis can be seen in Table 5. 
TABLE 4. Statistically significant variables by gender 
VariablelQuestion It Gender Mean SO T-Value 2-Tailed Prob. 
Ask questions about work F 4.19 1.01 2.01· 0.045 
related matters (13) M 3.95 1.07 
Talk about personal F 3.35 1.15 2.8g.· 0.004 
problems (16) M 2.98 1.11 
Often asked to perform F 1.59 0.69 -3.02·· 0.003 
tasks beyond abilities (20) M 1.88 0.95 
Satisfied with how well F 3.42 1.05 2.93·· 0.004 
doing in school (25) M 3.07 1.05 
CWS job useful for F 3.97 .81 2.33· 0.020 
providing general work M 3.75 .87 
experience (28) 
CWS job useful for making F 3.91 .91 2.48· 0.013 
me feel more independent M 3.65 .97 
(32) 
CWS job important for F 4.00 .93 2.24· 0.026 
meeting/interacting M 3.78 .89 
faculw and staff (34) 
CWS job important for F 4.46 .81 2.40* 0.017 
having a flexible work M 4.22 .92 
schedule (35) 
• = Significant at the .05 •• = Significant at the .01 
Notes: CWS = College Work-Study 
With the exception of questions 13 & 16 which had 203 females. 
Number = 129 males and 204 females for all variables 
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TABLE 5. Perceptions of part-time work effects by gender 
Question # 8/00 you feel that working part-time while in school has had any 
Gender 
Females 
Males 
effects on your academic perfonnance? 
N umber No effects Improves Hurts 
204 36.3 25.5 38.2 
129 35.7 17.0 47.3 
Total 
100.0 
100.0 
Question # 9/00 you make changes in your work schedule to accommodate 
Gender 
Females 
Males 
semesters when you have a heavy course load? 
Number Yes. cut hours No. must work same 
204 52.9 47.1 
129 56.6 43.4 
Total 
100.0 
100.0 
Question # 10/00 you feel that working part-time while in school has 
affected your decision to continue in college? 
Gender Number No effect Yes, help Yes feel more Yes, work exp+ 
pay bills part of college degree = 
better job Total 
Females 204 19.6 42.1 
41.1 
6.1 
5.4 
31.9 100.0 
Males 128 27.9 24.8 100.0 
1 missing Case = .8 % 
Question # 11,lDuring this academic year of 1989-90, has working part-time 
Gender 
Females 
Males 
forced you to slow your progress toward a degree? 
Number Yes No Total 
204 19.1 80.9 100.0 
129 25.6 74.4 100.0 
Question # 12/If you feel that because of working part-time it will take you 
longer to graduate. by what amount do you think your academic 
progress is likely to be lengthened? 
Gender 
Females 
Males 
Number 1 tenn 2 terms 3 terms 4 terms Total 
64 50.0 45.3 4.7 0.0 100.0 
46 52.2 37.0 6.5 4.3 100.0 
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TABLE 6. Chi-square values of position relatedness and future value by gender 
Position will be Valuable 
Gender YES NO TOTAL 
Number Number Number 
(PCf) (PCf) (PCf) 
Females/ 105 10 125 
Position related (91.3) (8.7) (100.0) 
Males/ 72 12 84 
Position related (85.7) (14.3) (100.0) 
Females/ Posi tion 48 41 89 
unrelated (53.9) (46.1) (100.0) 
Males/ Posi tion 19 25 44 
unrelated (43.2) (56.8) (100.00) 
Chi-square females = 35.41·· Significant at the .01 level 
males = 23.3~· Significant at the .01 level 
df = 1 
Perceptions of Career-Relatedness by Gender 
A chi-square disbibution was computed for both females and males to 
determine if one gender felt more strongly that having this particular position 
would be valuable in securing and performing at a future career-ortented job. 
Frequencies for question number 43, regarding whether or not the student's 
College Work-Study job stimulated a previously unexplored interest were 
examined. Results of the frequency analysis by gender were closely 
distributed. Of females, 49.5 percent felt that their College Work-Study 
position stimulated a previously unexplored interest and 50.5 percent felt that 
it did not Among males, there was a slightly greater difference with 53.5 
percent feeling that their College Work-Study position stimulated a previously 
unexplored interest and 46.5 percent feeling that it did not Table 6 shows 
the results of the chi-squares by gender. 
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TABLE 7. Working pattern differences by gender 
Females (N=204) Males (N=129) 
Average hours working CWS Job Average hours working CWS Job 
Hours Percent Hours Percent 
1-4 2.0 1-4 4.7 
5-9 14.7 5-9 17.8 
10-14 66.7 10-14 54.3 
15-19 12.2 15-19 17.0 
20 or more M 20 or more 2.2. 
Total 100.0 
Percentage working 2nd Job 
33.3% (N=67) 
Location 2nd Job 
On campus 2nd CWS Job 7.5% 
On campus non CWS Job 31.3% 
Off campus non CWS Job 6l.2% 
Total HRS working on average 
Jobs combined 
(N=67) 
Hours 
1-4 
5-9 
10-14 
15-19 
20-24 
25-29 
30-34 
35-39 
40-44 
Total 
Percent 
0.0 
0.0 
1.5 
16.4 
25.4 
32.8 
17.9 
3.0 
M 
100.0 
Total 100.0 
Percentage working 2nd Job 
26.4% (N=34) 
Location 2nd Job 
On campus 2nd CWS Job 11.8% 
On campus non CWS Job 38.2% 
Off campus non CWS Job 50.0% 
Total HRS working on average 
Jobs combined 
Hours 
1-4 
5-9 
10-14 
15-19 
20-24 
25-29 
30-34 
35-39 
40-44 
Total 
(N=34) 
Percent 
0.0 
0.0 
5.9 
8.8 
32.4 
23.5 
20.6 
2.9 
M. 
100.0 
Data were compared (see Table 7) to determine if there were any 
differences between females and males regarding how many average hours 
they worked at their College Work-Study jobs, how many held a second job, 
where the second job was located, and how many hours they were averaging 
totally per week at the two positions. 
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Grade Level Differences 
A One-Way ANOVA by present classification. freshmen. sophomores. 
juniors, and seniors was completed for the Likert scale survey questions. A 
post hoc test of the Tukey /Kramer range test for complex contrasts between 
unequal group sizes was performed to determine where the differences in 
group means were located. The results are shown in Table 8. The range test 
showed significant differences between seniors and freshmen and juniors 
regarding how strongly they perceived being encouraged by their College 
Work-Study supervisor to offer opinions and suggestions. Freshmen felt the 
most satisfied with the University and seniors felt the least There were 
significant differences between seniors and juniors in how important they felt 
that having a flexible work schedule was in their College Work-Study position. 
TABLE 8. Analysis of variance by grade level 
Variable Number Mean SD DF Mean squares F Value 
Offopsug Freshmen (51) 3.67 1.05 
(Q## IS) Sophomores(S7) 3.93 .94-
Juniors (87) 3.76 1.13 
3 4.44 
Seniors (138) 4.16 .93 
Univers Freshmen(52) 4.10 .82 3 2.S7 
(Q## 22) Sophomores(S7) 3.7S .89 
Juniors (87) 3.77 .95 
Seniors (138) 3.64 .94 
Flexible Freshmen (52) 4.21 .96 3 2.32 3.194' 
(Q## 35) Sophomores(57) 4.25 .76 
Juniors (87) 4.26 .93 
Seniors (138) 4.54 .79 
• = Significant at the .OS 
•• = Significant at the .01 
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TABLE 9. Part-time work effects by grade level 
Question 1 8/00 you feel that working part-time while in school has had any 
effects on your academic performance? 
Grade LevellN No effects Improves Hurts 
Freshmen(52) 48.1 13.5 38.4 
Sophomores(57) 38.6 19.3 42.1 
Juniors (87) 37.9 23.0 39.1 
Seniors (138) 29.0 26.1 44.9 
Total 
100.0 
100.0 
100.0 
100.0 
Question 1 9/00 you make changes in your work schedule to accommodate 
semesters when you have a heavy course load? 
Grade LevellN Yes. cut hours No. must work same hours Total 
Freshmen(52) 57.7 42.3 100.0 
Sophomores(57) 56.1 43.9 100.0 
Juniors (87) 54.0 46.0 100.0 
Seniors (138) 52.2 47.8 100.0 
Question 110/00 you feel that working part-time while in school has affected 
your decision to continue in college? 
Grade Level/N No effect Yes, he~ Yes, feel more Yes, work exp + 
pay b1~ part of college degree=betterjob Total 
Freshmen (52) 21.1 48.1 5.8 25.0 100.0 
Sophomores(57) 29.8 38.6 7.0 24.6 100.0 
Juniors(87) 21.8 47.1 3.5 27.6 100.0 
Seniors (137) 21.9 37.2 7.3 33.6 100.0 
1 missing case 
Question' 11/During the academic year of 1989-90, has working part-time 
forced you to slow your progress toward a degree? 
Grade LevelIN Yes No Total 
Freshmen (52) 21.2 78.8 100.0 
Sophomores (57) 26.3 73.7 100.0 
Juniors (87) 29.9 70.1 100.0 
Seniors (138) 14.5 85.5 100.0 
Question .12/1fyou feel that because of working part-time it will take you 
longer to graduate, by what amount do you think your academic 
progress is likely to be lengthened? 
Grade LevellN 1 term 2 terms 3 terms 4 terms Total 
Freshmen (15) 53.3 46.7 0.0 
Sophomores (20) 65.0 30.0 5.0 
Juniors (34) 41.2 47.0 5.9 
Seniors (41) 51.2 41.5 7.3 
0.0 100.0 
0.0 100.0 
5.9 100.0 
0.0 100.0 
7 missing cases 
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Part-time Work Effects by Grade Level 
Frequencies by grade level were examined to detennine differences in 
perceptions about the beneficial and detrimental effects of working part-time 
while in college. Freshmen were more likely to cut their working hours 
during a semester with a heavy course load than seniors and they were less 
likely to feel that they had to work the same hours. 
TABLE 10. Chi-square distribution by grade level 
Post tion will be Valuable 
YES NO YES NO 
Grade Levell Number Number Number Number Grade Level/ 
Relatedness (PCT) (PCT) (PCT) (PCT) Relatedness 
Freshmen/ 25 3 9 15 Freshmen/ 
Related (89.3) (10.7) (37.5) (62.5) Unrelated 
Sophomores/ 23 7 11 16 Sophomores/ 
Related (76.7) (23.3) (40.7) (59.3) Unrelated 
Juniors/ 48 5 17 17 Juniorsl 
Related (90.6) (9.4) (SO.O) (SO.O) Unrelated 
Seniors I 81 7 30 19 Seniors/ 
Related (92.0) (8.0) (61.2) (38.8) Unrelated 
Chi-Square = Freshmen 15.31 •• Significant at the .01 
Sophomores 7.62 •• Significant at the .01 
Juniors 18.04 •• Significant at the .0 1 
Seniors 19.44 •• Significant at the .01 
A chi-square distribution was computed for all four grade levels to 
determine if one grade level felt more strongly that having this particular 
post tion would be valuable in securing and perfonning at a future career-
oriented job. Frequencies selected by grade level for question number 43 
which asked whether or not the student felt that their College Work-Study 
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position stimulated any previously unexplored interest were examined. 
Results of the frequencies were mixed With no clear trend by grade level 
Juniors felt the most strongly that their position stimulated a previously 
unexplored interest (54.0 percent), followed by seniors (52.2 percent), 
sophomores (50.9 percent), and freshmen (42.3 percent). 
More seniors reported feeling strongly if they had a major related 
position that this College Work-Study position would facilitate them in future 
career-related endeavors and more sophomores felt strongly that their major 
related position would not aid them in the future. Of those students who did 
not feel that their College Work-Study position was related to their major. 
minor, or another closely related field, the most freshmen perceived strongly 
that this position would not aid them in future career-related endeavors. As 
students who had an unrelated College Work-Study position progressed in 
grade level. they tended to value their position more in terms of aiding in 
future career-related endeavors. 
Working Pattern Differences by Grade Level 
Data were analyzed to determine working pattern differences between 
grade levels. Frequencies were examined to describe how many students 
worked at another position in addition to their College Work-Study position, 
where the other jobs were located. and how many hours the respondents were 
working on average totally. The results of this analysis are shown in Table 11. 
44 
TABLE 11. Working pattern differences by grade level 
Average Hours Worldng College Work-Study Job 
Freshmen Sophomores Juniors Seniors 
(N=52) (N=57) (N=87) (N=l38) 
Hours Percent Hours Percent Hours Percent Hours Percent 
1-4 1.9 1-4 5.3 1-4 2.3 1-4 2.9 
5-9 11.3 5-9 19.3 5-9 11.5 5-9 11.4 
10-14 57.1 10-14 64.9 10-14 65.5 10-14 59.4 
15-19 19.2 15-19 8.8 15-19 11.2 15-19 12.3 
20 or> 3.9 200r> 1.7 20or> 3.5 20or> 8.0 
Percentage working 2nd Job 
Yes 15.4 Yes 31.6 Yes 32.2 Yes 34.8 
No 84.6 No 68.4 No 61.8 No 65.2 
Location of 2nd Job 
Freshmen Sophomores Juniors Seniors 
On campus 2nd CWS 12.5 5.6 11.9 4.2 
On campus non CWS 25.0 22.2 21.4 45.8 
Off campus non CWS 62.5 12.2 60.1 50.0 
Total Hours Working on AveraQ,el Positions Combined 
Freshmen 
(N=8) 
Hours Percent 
1-4 0.0 
5-9 0.0 
10-14 0.0 
15-19 31.5 
20-24 31.5 
25-29 25.0 
30-34 0.0 
35-39 0.0 
40-44 0.0 
Sophomores 
(N=18) 
Hours Percent 
1-4 0.0 
5-9 0.0 
10-14 0.0 
15-19 23.5 
20-24 35.3 
25-29 23.5 
30-34 11.1 
35-39 0.0 
40-44 0.0 
Juniors 
(N=28) 
Hours Percent 
1-4 0.0 
5-9 0.0 
10-14 3.6 
15-19 14.3 
20-24 21.4 
25-29 28.6 
30-34 25.0 
35-39 3.6 
40-44 3.5 
Seniors 
(N=48) 
Hours Percent 
1-4 0.0 
5-9 0.0 
10-14 4.2 
15-19 8.3 
20-24 21.1 
25-29 33.3 
30-34 18.7 
35-39 4.2 
40-44 4.2 
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Job Holding Pattern Differences 
An independent t-test of the Likert scale questions was computed to 
determine whether those students with one College Work-Study position 
answered differently than those who held a second job. There were three 
statistically significant vartables as can be seen in Table 12. 
TABLE 12. Statistically significant variables by job holding patterns 
Vartable Held other job Number Mean -SD T-Value 2-tailed probe 
Yes/No 
Prescws Yes 102 4.01 .81 1.97· .050 
(Q * 26) No 232 3.87 .97 
Hrlywg Yes 102 3.59 1.12 2.23· .026 
(Q * 27) No 232 3.27 1.23 
Helpfin Yes 102 4.43 .79 2.88·· .004 
(Q * 31) No 232 4.16 .80 
• -= Significant at the .05 
•• = Significant at the .01 
Students who held another job in addition to their College Work-Study 
position were more satisfied in terms of their present College Work-Study 
position, and their hourly wage for their present College Work-Study position. 
More of these students also felt strongly that their College Work-Study position 
was useful for helping finance their college education. 
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TABLE 13. Part-time work effects by job holding patterns 
Question # 8/00 you feel that working part-time while in school has had any 
Other JobIN 
effects on your academic performance? 
No effects Improves Hurts Total 
Yes (102) 22.5 25.5 52.0 100.0 
No (232) 41.8 20.7 37.5 100.0 
Question # 9/00 you make changes in your work schedule to accommodate 
semesters when you have a heavy course load? 
Other JobIN Yes. cut hours No. must work same hours 
Yes (102) 41.2 58.8 
No (232) 59.9 40.1 
Total 
100.0 
100.0 
Question #10/00 you feel that working part-time while in school has affected 
your decision to continue in college? 
Other JobIN No effect Yes. help Yes. feel more Yes, work exp + 
pay bills part of college degree=better job Total 
Yes (102) 17.6 47.1 4.9 30.4 100.0 
No (231) 25.5 39.4 6.5 28.6 100.0 
1 missing case 
Question # 11/During the academic year of 1989-90. has working part-time 
forced you to slow your progress toward a degree? 
Other JobIN Yes No Total 
Yes (102) 18.6 81.4 100.0 
No (232) 22.8 77.2 100.0 
Question # 12/If you feel that because of working part-time it will take you 
longer to graduate. by what amount do you think your academic 
progress is likely to be lengthened? 
Other JobIN 1 term 2 terms 3 terms 4 terms Total 
Yes (39) 38.5 48.7 7.7 5.1 100.0 
No (71) 57.8 38.0 4.2 0.0 100.0 
7 missing cases 
As can be seen in Table 13. students who worked at another job besides 
their College Work-Study position were more likely to feel that working part-
time while in school worsened their academic performance. In terms of 
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cutting back on hours worked dwing semesters with heavy academic course 
loads. students who did not work another pos! tion were more likely to cut 
hours than those who worked two pos! tions. 
Working a second job made more students feel strongly about their ability 
with job earnings to pay college bills and that this affected them positively in 
their decision to stay in college. Those students who did not work a second 
job were more likely to report that working part-time while in college had had 
no effect on their decision to stay in college. Students who worked another 
job were less likely to feel that working slowed their academic progress than 
were those who worked only one job. 
Perceptions of Career-Relatedness by Job Holding Patterns 
A chi-square distribution was computed for both those students who 
reported holding a second job in addition to their College Work-Study position 
and those holding only one College Work-Study position to determine if one 
group felt more strongly that having this particular College Work-Study 
pos! tion would be valuable in secwing and performing at a future career 
oriented job. Frequencies for question number 43 regarding whether or not 
the student's College Work-Study position stimulated any previously 
unexplored interest were examined. The frequencies were close with 52.0 
percent of those who held a second job reporting that this College Work-Study 
position had stimulated a previously unexplored interest. Of those who held 
only their College Work-Study position, 50.4 percent felt that this position had 
stimulated a previously unexplored interest. 
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TABLE 14. Chi-square distribution by job holding patterns 
Position will be Valuable 
Job holding Yes, will help No, will not help 
pattern Number Number 
(PCT) (PC!) 
Other Job Yes/ 53 14 
Position Related (79.1) (20.9) 
Other Job No/ 124 8 
Position Related (93.9) (6.1) 
Other Job Yes/ 20 15 
Position Unrelated (57.1) (42.9) 
Other Job No/ 47 52 
Position Unrelated (47.5) (52.5) 
Chi-square Students With other job = 5.45· Significant at the .05 
. Students without other job = 63.52·· Significant at the .01 
1 missing case 
As in the total sample and the other groups, males and females, and 
students of different grade levels, of those students who reported that they 
had a College Work-Study position related to their academic major, minor, or 
another closely related field, more felt strongly that this experience would 
help them in securing and perfonmng at a future career-oriented job. 
Students who only worked one College Work-Study job reported more strongly 
the feeling that this employment experience would be valuable than those who 
worked more than one job. The research findings will be discussed in the 
following chapter. 
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DISCUSSION AND RECOMMENDATIONS 
The purpose of this chapter is to present a summary of the study, discuss 
the results and significance of the study, and provide recommendations for 
future research in this area. 
Summary of the Study 
Subjects 
The population for this study included all State College Work-Study 
employed students at Iowa State Universiqr. The sample, which was selected 
via a computer run, included 657 students. Of the 657 surveys distributed, 
344 were returned for a 52.36 percent return rate. Ten graduate students 
who returned the survey were then deleted from any further data analysis for a 
final n of 334. 
Instrument 
The survey instrument was designed to measure student perceptions of 
their College Work-Study positions, the College Work-Study program, and 
working during college in general. The instrument was also designed to 
gather descriptive data about the number of College Work-Study students who 
were employed in other positions, where the second positions were located, 
and the total number of hours that they were working. 
Data Analysis 
The data were analyzed using the Statistical Package for the Social 
Sciences, SPSSX. The study was desert ptive in design and sought to answer 
five research questions. 
1. What do College Work-Study students identify as important factors 
regarding their College Work-Study positions? 
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2. What do students perceive to be the beneficial and detrimental 
effects of working part-time in terms of academic performance, 
retention, and time to completion? 
3. Do students perceive their positions to be career-related and feel 
that having this College Work-Study position will facilitate them in 
future career-related endeavors? 
4. How many students are working at other jobs in addition to their 
College Work-Study position? Where are these other jobs located, 
and how many hours total are they working? 
5. Are there significant differences in the above questions between 
females and males, students of different grade levels, and students 
who work at one College Work-Study position and those who hold 
another job in addition to their College Work-Study position? 
Discussion of Results 
The purpose of this research was to answer the first four research 
questions in terms of all State College Work-Study employed students and then 
to determine significant differences in these same research questions between 
females and males, students of different grade levels, and students who work 
at another job besides their College Work-Study position and those who hold 
one College Work-Study position. As such there were 15 different research 
elements to describe. This research made no attempt to discern reasons for 
any significant differences, but instead identified the differences and 
commented as to different theories which may be applied in further research 
to determine what caused differences between females and males, students of 
different grade levels, and students who held an outside job in addition to 
their College Work-Study job and those who only held one College Work-Study 
position. 
The total sample tended to feel strongly about their College Work-Study 
supervisor'S encouragement in asking questions about work related matters, 
making independent decisions about work and offering opinions and 
suggestions. They felt the least strongly, but still above neutral (M 3.21) and 
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in the direction of strongly agree that their College Work-Study supervisor 
encouraged them to talk about personal problems. As reported in Noel (in 
Keene, Adams & King, 1975) student employers are critical retention agents. 
The findings in this area suggest that College Work-Study employees enjoyed a 
good relationship With their supervisors. 
When asked about the activities that they typically performed at their 
College Work-Study job, the results were mixed and indicated that as may have 
been expected, College Work-Study employees sometimes found their jobs 
both boring or uninteresting, or challenging and a learning experience. As 
noted in carroll and Chan-Kopka's 1988 follow-up of 11,996 high school 
seniors, college students typically hold service type jobs. There is a great 
vanet;y of College Work-Study positions at Iowa State Universit;y, ranging from 
service type positions to para professional and laboratory assistant positions, 
however the majorit;y of positions held by College Work-Study students are 
service oriented as is consistent with national trends. 
When asked a series of general satisfaction questions which included 
student satisfaction with the Universit;y, the education being received, choice 
of major, how well the student felt that he or she was doing in school, their 
present College Work-Study position, and the hourly wage for this position, 
once again the results were positive with the lowest means being for how well 
the student felt that he or she was doing In school (M 3.28), or the hourly 
wage for their College Work-Study position eM. 3.37). Many College Work-
Study positions are low-paying; however, in the middle of the academic year 
for which this survey was conducted, the minimum wage was raised and most 
positions were raised accordingly. This raise in the minimum wage may have 
affected results about this question. 
Students reported feeling very strongly that their College Work-Study job 
was very useful for helping finance their college education. Only students With 
financial need are allowed to work in this program, so concern about finances 
would tend to be consistent With this sample. 
Of all the means for the total sample in the Likert type scale questions, 
students stated that having a flexible work schedule (M 4.37) was the most 
important qualit;y to them In their College Work-Study position. There was 
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also a strong perception of the importance of getting to meet and interact with 
faculty and staff (M. 3.91), and having contact with student co-workers 
(M. 3.69). These findings were consistent with the research reported in the 
literature reView. When Hammes and Haller (1983) asked students to list 
what qualities made ajob good or bad, the positive qualities most often listed 
were jobs that involved meeting and dealing with new people. jobs that were 
directly related to the students' fields of study, jobs that were well paid. and 
jobs that provided flexible hours. 
Work on-campus provides a means of becoming acquainted with other 
students outside of the classroom setting (Maryland Longitudinal Study, 1988). 
This study also found that an on-campus job provided a place for students to go 
between classes on a consistent basis, although the present survey elicited only 
a slightly stronger than neutral (M 3.05) response when students were asked 
about the importance of having a place to go between classes. This could be 
because Iowa State University is a residential campus with many students 
residing in nearby residence halls. There are also an abundance of on-campus 
locations including a student union and library that are readily accessible to 
and popular with students. 
As the Maryland Longitudinal Study (1988) reported, on-campus 
employment helped students build a network of on-campus support persons. 
Noel (in Keene, Adams, & King, 1975) stated that supervisors and co-workers 
were the second largest organized body of student contact persons second 
only to facul1J. Noel further stated "a job can provide a meaningful kind of 
participation and a feeling of belonging, of involvement, a feeling of 
contribution, on the part of the student" (p. 388). 
The second research question addressed student perceptions of 
beneficial and detrimental effects of working part-time in terms of academic 
performance, retention, and time to completion of degree. Previous research 
regarding College Work-Study students had found that work had no impact on 
academic performance and very little on the academic progress of full-time 
undergraduates. Van De Water & Augenblick (1987) found this to be true on a 
large sample of over 3,600 students. They also found that working students. 
on average, took longer to complete college than non-working students but 
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had a higher course completion rate. Astin (1975) reported that part-time 
work on-campus contributed to retention by increasing students' sense of 
involvement and identity with the institution. Hammes and Haller (1983) 
confirmed previous studies that working was not detrimental to academic 
achievement and in fact may have had a beneficial effect on grades. 
This part of the study. however. was an analysis of what students 
themselves perceived to be the effects of working part-time. The largest 
percentage, 41.9 percent, reported that working part-time hurt their 
academic performance. 22.2 percent stated that working improved their 
academic performance and 35.9 percent felt that there were no effects on 
their academic performance. 
There was a strong feeling by this population that working part-time had 
had some effects on their decision to continue in college. The largest 
percentage. 41.6 percent, felt that working had enabled them to pay college 
bills. thereby enhancing their ability to stay in college. Many students. (29. 0 
percent) reported that working part-time had positively affected their 
decision to stay in college because this work experience plus their degree 
would lead to a better job post-college. Research by San (1986) and 
Stephenson (1982) supports this perception as these studies found post-
college wage rates were positively affected by student employment while in 
college. Six percent of the respondents stated that working part-time had 
made them feel more a part of the college. No effects on their deCision to 
continue in college were perceived by 23.1 percent and there was one missing 
case. 
A minorit;y of this sample. 21.6 percent, perceived that their academic 
progress had been slowed by working part-time. When asked to determine by 
how many terms they believed their progress would be lengthened. the largest 
percentage felt it would be by one to two terms. 
As outlined in the background for the study. where practical. placement 
of College Work-Study employees is to complement their academic course 
work and be as major-related as possible. Previous research regarding career-
relatedness of student positions has examined the relationship between 
student reasons for working and the value of work experience. and persistence 
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and career-relatedness of student positions. Boyer (1987) and McCartan 
(1988). reported that students view their collegiate experience as highly 
pragmatic and job oriented and cite this as a reason for increasing work among 
undergraduates. Astin (1975) perfonned studies of career relatedness of 
student positlons and of those surveyed, 40 percent of both females and males 
had college jobs that they felt fit not at all with their long range career goals 
and only 20 percent had jobs that fit in very well. In terms of persistence, 
Astin found that a job that was highly related to student career plans and off-
campus, negatively affected persistence because it was a draw away from 
campus. In Astin's study, the type of on-campus work did not seem relevant to 
persistence. In the present study, however, students felt very strongly about 
the future value of their positions based on the level of perceived career-
relatedness by the students. 
As in the Astin study, a little over 40 percent of the students in this 
sample reported that their College Work-Study position was unrelated to any 
interest Students who stated that their positions were related to their 
academic major, minor, or another closely related field, felt much more 
strongly (88.9 percent as opposed to 11.1 percent) that their employment 
experience would be valuable in securing and performing at a future career-
oriented job. Of those students who reported that their College Work-Study 
position was unrelated to any interest, one-half (50.0 percent) felt the position 
experience would help and the other one-half (50.0 percent) felt it would not 
About the same results were obtained when the students were asked whether 
or not this College Work-Study position stimulated any previously unexplored 
interest With 50.9 percent reporting yes and 49.1 percent reporting no. 
The fourth research question attempted to describe the working 
patterns of the respondents. In this sample, 19.2 percent worked fewer than 
10 hours per week, 61.7 percent worked 10-14 hours. per week, 14.1 percent 
worked 20 or more hours per week, and 5.1 percent worked 20 or more 
hours per week. Research by Boyer (1987) found the following to be typical 
work week hours for full-time undergraduates at doctoral granting institutions; 
22 percent worked 10 hours or less, 21 percent worked 11-15 hours, 28 
percent worked 16-20 hours, 19 percent worked 21-25 hours and 10 percent 
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worked 36 or more hours. Boyer also found that as tuition goes up. the 
number of hours worked goes up. 
At Iowa State University, the respondents to this study worked. on the 
whole, fewer hours on average than the students in Boyer's study. College 
Work-Study students are generally limited to 20 hours per week or less and 
Boyer's study included all full-time undergraduate students. not just College 
Work-Study employed students. 
However, 30.5 percent of the sample reported working at a second job 
besides their College Work-Study position. Of these second positions, the 
largest percentage (57.9 percent) of the positions were located off-campus 
and were non-College Work-Study positions. The second largest percentage of 
second jobs (33.3 percent) were located on campus, but were non-College 
Work-Study classified and therefore not considered financial aid. A small 
number. 8.8 percent. held a second College Work-Study position. 
Of this 30.5 percent, a high number (82.4 percent) reported working on 
average more than 19 hours per week. Although the research has varied in 
total number of hours considered harmless or beneficial to work, 20 or more 
hours per week while attending classes full-time is high. A previous study at 
Iowa State University (Bella & Huba, 1982) found that working up to 15-16 
hours per week may have positive effects on the grade point averages of 
freshmen. Da11am and Hoyt (1981) found that hours of employment were 
generally unrelated to achievement and that most students were capable of 
working at least 15 hours a week while carrying 15 hours of course work. The 
large study in Washington State (Van De Water & Augenblick, 1987) found that 
the number of hours worked did not have a strong impact on grade point 
average. A study of data from the National Longitudinal Survey of the High 
School Class of 1972 (Ehrenberg & Sherman, 1987) showed that for the most 
part working fewer than 25 hours per week tended not to adversely affect 
students grade point average. Paul (1982) reported an Inverse relationship 
between the number or hours of employment and academic performance. 
Astin (1975) found that working 25 or more hours per week had a COnsistently 
negative effect on student performance. 
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Hence. at least 5.1 percent of College Work-Study employed students 
sampled as well as 54.9 percent of the 30.5 percent of those who reported 
working a second job may be working a detrimental number of hours. Since a 
great many of these second jobs are held off-campus. the positive aspects of 
working on-campus may be lost altogether for these students. 
The fifth research question sought to identify significant differences in 
the other four research questions between females and males. students of 
different grade levels. and students who worked another position in addition 
to their College Work-Study position and those who only worked one College 
Work-Study position. 
Females and Males 
The independent t-test of the Likert scale questions (numbers 13-37) 
revealed eight with statistically significant differences. Females enjoyed a 
different ~ of interaction with their College Work-Study supervisors than 
their male counterparts. Many College Work-Study supervisors are themselves 
females and this could partially explain a closer relationship. 
More females reported feeling strongly that they were not often asked to 
perform tasks beyond their abilities than males. This could reflect a tendency 
for College Work-Study supervisors to challenge their male employees more or 
a stronger sense of self-confidence in their abilities by the male employees. 
Fewer males felt satisfied about how well they were doing in schooL 
There was the perception by females that their College Work-Study job was 
useful for providing general work experience and for making them feel more 
independent than males. More females felt that their College Work-Study job 
was important for meeting and interacting with faculty and staff than males. 
Females have been found to focus more on relationships than males. which 
may explain the stronger sense of importance with this factor. Females also 
reported that having a flexible work schedule was more important in their 
College Work-Study position than males. 
There were also differences in the way males and females perceived the 
effects of part-time work. More females reported that working part-time 
while in school improved their academic performance and more males stated 
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that their academic performance was worsened by working part-time. A 
slightly higher percentage of females than males reported that they had to 
work the same number of hours regardless of whether of not they were in a 
semester with a heavy course load. 
More males than females stated that working part-time while in school 
had had no effect on their decision to continue in college. Slightly more 
females than males reported that working had positively affected their 
decision to continue in college by either helping them pay college bills or 
making them feel more a part of the college. More females than males felt 
that the work experience plus their degree would enable them to get a better 
job after graduation. 
More females perceived strongly that working part-time had not forced 
them to slow their progress toward a degree and more males felt strongly that 
it had. Of the females who felt their academic progress was likely to be 
lengthened, SO.O percent stated it would be by 1 term, 45.3 percent by 2 
terms, and 4.7 percent reported it would be by 3 terms. Of the males, 52.2 
percent felt it would be by 1 term, 37.0 percent by 2 terms, 6.5 percent by 3 
terms, and 4.3 percent by 4 terms. Males may be more sensitive to their slow 
academic progress and ego differences may make them more likely to blame 
working as the cause of this slower progress. 
Fewer females reported feeling negatively affected by working part-time 
than males. They also tended to value working part-time more in terms of 
affecting their decision to continue in college. Females ~cally prefer a more 
structured life style than males and are able to balance more activities than 
males. 
Perceptions of career-relatedness of College Work-Study positions were 
examined by gender. More males reported feeling strongly that their College 
Work-Study position stimulated a previously unexplored interest In terms of 
the Chi-square values of position relatedness and the future value of the 
experience, females valued their College Work-Study positions more than 
males. More females also valued their positions even if their present position 
was considered to be unrelated to any interest 
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To determine any differences between females and males in working 
patterns. data were compared regarding how many held a second job. where 
the second job was located, and how many hours total they were averaging per 
week at the two positions. Females tended to work more hours at their 
College Work-Study jobs than males With 83.3 percent working 10 or more 
hours as compared to 77.5 percent of males working 10 or more hours. A 
higher percentage of females reported working a second job With more of 
those second jobs being located off-campus than males. 
In the total sample, the largest percentage of those students who 
reported working a second job. worked on the average 25-29 hours per week 
between the two positions with 54.9 percent working 25 hours or more. 
Females tended to work more hours between their two positions than males 
with 56.7 percent working 25 or more hours and 52.9 percent of males 
working 25 or more hours per week. 
These findings contradicted previous research which showed that males 
tended to work longer hours than females (Astin, 1975; Carroll and Cban-
Kopka, 1988; and The Maryland Longitudinal Study, 1988). However. these 
three studies also showed that females were more likely to work on-campus 
jobs than were males which accounted for their larger representation in the 
population and sample. 
There are several possible explanations for why females worked more 
second jobs and longer hours on the average than males. Moran (1986) stated 
that discretionary programs such as College Work-Study inherently contain pay 
inequi1;y and that males obtained higher paying positions. Dent (1987) also 
found that the average hourly wage for females was $.10 to $.60 lower per 
hour than for males. 
Although the investigator has suggested further research into pay rates 
and job levels by gender, one plausible explanation for females working more 
hours and more second jobs could be pay inequities that may exist at Iowa 
State Universi1;y that force females to work longer hours to be able to earn the 
same amount of money. Perhaps too, males are able to obtain higher paying 
summer positions that allow them not to work as many hours during the 
school year. Another possible reason may be differences in primary and 
59 
secondary school training that allow males a higher level of math and science 
training. This higher level of scholastic background could also allow for 
higher paying positions upon entering college. 
Grade Level Differences 
The same research questions were examined in regard to grade level 
differences. An analysis of variance by grade level showed that there were 
three Likert scale questions with statistically significant differences in answers 
between students of differing grade levels. More seniors (M 4.16) and 
sophomores (M 3.93) felt encouraged by their College Work-Study supervisor 
to offer opinions and suggestions than did freshmen lM. 3.67} and juniors (M 
3.76) The expectation would be that as a student progressed in grade level his 
or her opinions and suggestions would be more highly valued. One explanation 
for freshmen to feel that their opinions and suggestions would be less valued 
would be that freshmen and sophomores tend to receive fewer major-related 
positions. 
Students were asked to state how satisfied they were with the University. 
Freshmen were the most satisfied (M 4.10) and seniors were the least (M 
3.64). However. sophomores were less satisfied (M 3.75) than juniors (M 
3.77). In response to how important having a flexible schedule in their . 
College Work-Study position was. fewer freshmen felt strongly (M 4.21). 
followed by sophomores eM. 4.25). then juniors (M 4.26). and seniors (M 
4.54). 
Frequencies by grade level were examined to determine differences in 
perceptions about the beneficial and detrimental effects of working part-time. 
More freshmen felt strongly that working part-time while in school had not 
had any effects on their academic performance (48.1 percent). Percentages 
decreased as grade level increased. with 29.0 percent of seniors stating that 
working part-time had had no effects. As students progressed in grade level 
they reported that their academic performance had been improved by working 
part-time. More sophomores (42.1 percent) and seniors (44.9 percent) felt 
strongly that working part-time while in college had hurt their academic 
performance. 
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More freshmen were llkely to cut hours of work (57.7 percent) and 
fewer were likely to feel that they must work the same hours. As students 
progressed in grade level they were more llkely to feel that they had to work 
the same hours (seniors = 47.8 percent) and less likely to cut hours (seniors = 
52.2 percent). This could be explained by two factors. As students progress 
in grade level so does the importance of their positions. Also, in the Iowa 
State University aid guidelines, more grant aid is awarded to freshmen and 
sophomores than juniors and seniors. Hence, as students reach the junior and 
senior years they must work and borrow more to sustain and augment their aid 
levels. 
The trends were less clear in terms of student perceptions about 
working part-time and the effects on their decision to continue in college. 
More sophomores felt strongly that working part-time while in college had 
had no effect on their decision to continue in college. Fewer sophomores 
(38.6 percent) and seniors (37.2 percent) felt strongly that working part-time 
helped them pay college bills than freshmen (48.1 percent), or juniors (47.1 
percent). Seniors reported (7.3 percent) that working helped them feel more 
a part of the college, followed by sophomores (7.0 percent). freshmen (5.8 
percent), and juniors (3.5 percent). Fewer sophomores reported feeling 
strongly that this work experience plus their degree would lead to a better job 
post-graduation, followed by freshmen (25.0 percent), juniors (27.6 percent), 
and seniors (33.6 percent). 
Fewer seniors felt strongly (14.5 percent) that working part-time during 
the academic year of 1989-90 had forced them to slow their progress toward a 
degree followed by freshmen (21.2 percent), sophomores (26.3 percent), and 
juniors (29.9 percent). By the time seniors progress to that level it is more 
difficult for them to blame something during that same academic year for 
slowing their progress. Astin (1975) suggested that work during the first year 
of college resulted in a small but significant increase in persistence. He later 
found. in his 1985 study. that participation in work-study was associated with 
lower drop out rates at any time in a student's undergraduate years. 
Frequencies by grade level for question 43 which asked whether or not 
the student felt that their College Work-Study position stimulated any 
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previously unexplored interest were examined. Juniors reported that their 
position did stimulate a previously unexplored interest (54.0 percent). 
followed by seniors (52.2 percent), sophomores (50.9 percent), and freshmen 
(42.3 percent). 
Fewer sophomores (76.7 percent) felt strongly if they had major, minor, 
or other closely related position that their position would facilitate them in 
future career-related endeavors. Seniors reported (92.0 percent) that having 
this major, minor, or closely related position would aid them in future career-
related endeavors, followed by juniors (90.6 percent), and freshmen (89.3 
percent). 
Of those students who did not feel that their College Work-Study position 
was related to any interest, more freshmen felt strongly (62.5 percent) that 
this position would not aid them in future career-related endeavors, followed 
by sophomores (59.3 percent), juniors (SO.O percent), and seniors (38.8 
percent). 
Working pattern differences were analyzed by grade levels. Once again 
10-14 hours per week was used as the base, since this was the amount the 
total population most often worked on average. Of freshmen. 80.8 percent 
worked 10 hours or more per week, with 75.4 percent of sophomores, 86.2 
percent of juniOrs, and 79.7 of seniors working 10 hours or more per week. 
Sophomores, not freshmen, worked the least amount of hours on average at 
their College Work-Study job. 
The percentage of students who reported working a second job 
progressed by grade level with 15.4 percent of freshmen, 31.6 percent of 
sophomores. 32.3 percent of juniors. and 34.8 percent of seniors working a 
second job. As stated earlier, upper classmen receive less grant aid at Iowa 
State Universt1;y which may explain this upward progression in second job 
holding. More sophomores, 72.2 percent, worked this second job at an off-
campus location than freshmen (62.5 percent), juniors (60.7 percent), or 
seniors (50.0 percent). 
One quarter of freshmen reported working a total on average between 
the two positions of 25 hours or more. Of sophomores, 41.2 percent reported 
working 25 hours or more per week The percentages for juniors and seniors 
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who reported working 25 hours or more per week was close, with juniors 
reporting 60.7 percent and seniors reporting 60.4 percent 
In every aspect where there was not an expected progression or 
regression by grade level, sophomores seemed to vary the most. The 
sophomore year is a very difficult time for college students. Although there 
are many programs aimed directly at freshmen. most of these support systems 
do not involve sophomores. Sophomores worked the least amount of hours on 
average at their College Work-Study job, but 31.6 percent of these students 
worked a second job with 41.2 percent reporting total hours on average 
between the two positions of 25 hours per week and up. Sophomores also 
reported the highest percentage for working these second positions off-
campus. As the present study suggests. students who work on-campus receive 
more support and have an opportunity to have more relationships With faculty 
and staff than those who work off-campus. Therefore. sophomores in 
particular should be encouraged to seek on-campus employment as an on-
campus employment experience may provide the needed support for this year. 
Job Holding Pattern Differences 
The final set of analyses was performed on students who worked their 
one College Work-Study position versus students who reported having a 
second position. Interestingly. more students who worked two jobs were 
satisfied in terms of their present College Work-Study position and their 
hourly wage for their present College Work-Study position than the students 
who only worked one position. More students who held another job in 
addition to the1r College Work-Study position also felt strongly that their 
College Work-Study position was useful for helping finance their college 
education. 
On-campus State College Work-Study job wages are paid 70 percent by 
state funds and 30 percent by the employtna department. The students who 
worked two jobs may have been more satisfied about their College Work-Study 
hourly wage because this very 70/30 split allows employers to pay students 
better wages than they might receive off-campus. Higher satisfaction with 
their College Work-Study job by students who worked two positions may 
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suggest that these students are more satisfied with their on-campus College 
Work-Study job than their off-campus non-College Work-Study job. Working an 
on-campus College Work-Study position is often more prestigious than an off-
campus job. These students may sense the advantages of working near faculty 
and staff in what may be more career-related positions. Students who work 
two positions may value money more highly. The very fact that they are 
working two positions suggests that they do so because they are in a finanCially 
more needy position. Therefore. they value their College Work-Study position 
more highly in terms of helping to finance their college education. 
Student perceptions of part-time work effects were also analyzed by job 
holding patterns. More students who worked a second job felt strongly than 
those who worked only one position that working part-time while in school 
improved or hurt their academiC performance. These students were less 
likely to cut hours and more likely to feel that they must work the same hours 
than students who worked only the one College Work-Study position. 
More second job holders were likely to perceive that their College Work-
Study job helped pay college bills. and fewer were likely to feel that this 
position made them feel more a part of college. These students tended to 
value more highly the concept that work experience plus a degree would lead 
to a better job and therefore this affected their decision to continue in college 
positively. 
Interestingly. fewer second job holders were likely to think that their 
progress toward a degree was slowed by working part-time during the 
academic year of 1989-90 than students who did not work a second job. 
However. 61.5 percent of those who held a second job felt that their academic 
progress was likely to be lengthened by two or more terms as opposed to 42.2 
percent of those who did not hold a second job. This suggests that students 
who work a second job may be aware of the necessity for working this much 
and do not attribute any slowing of their academic progress to working part-
time. 
When asked to determine whether or not this College Work-Study 
position would be valuable in securing and performing at a future career-
oriented job. students who held only one job stated more often that this 
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employment experience would be valuable (93.9 percent) as opposed to those 
who held second jobs (19.1 percent). However. of students who held a 
position that they felt was unrelated to any interest. more students who held a 
second job felt strongly (51.1 percent) that this position would help as 
opposed to 47.5 percent of those who only held one position. 
Significance of the Study 
This study suggests that students feel strongly about certain strengths 
that are common to College Work-Study positions. They include contact and 
interaction with faculW, staff, and other students, and flexible working hours. 
It is the recommendation of this investigator that Iowa State Universiw find 
ways to publicize this information with entering students and their parents. 
The total sample demographics suggest that students tend to seek 
College Work-Study positions more as they progress in grade level. Previous 
research and the findings of this study suggest that freshmen and sophomores 
should be encouraged to work. but less than 20 hours per week. Having 
positions as freshmen that might carry over into the sophomore year might 
lend stabiliW to what can be a troubled year in students' academic careers. 
Of this sample, 30.5 percent reported holding a second job, and of these 
students. over SO.O percent work 25 or more hours per week. This suggests 
that more should be done to aid needy students. Funding for State College 
Work-Study should be maintained and increased so that more students can 
benefit from working on-campus and perhaps fewer will have to work such 
excessive hours. 
A new type of computer placement. which screens students for interests 
and skills should be implemented in the Student Financial Aid Office at Iowa 
State University. Clearly. those students who felt that they had a position 
related to their academic major, minor, or another closely related field felt 
much more strongly that these positions would aid them in future career-
related endeavors. Better screening before students interview would increase 
the percentage who could report that they held such a position. 
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In summary, this research supports that most students are satisfied with 
their expertence in the College Work-Study program at Iowa State University. 
Both, the members of the financial aid community and the University need to 
encourage students to work. There appear to be no significant detrimental 
effects when students stay within the recommended limits for number of 
hours worked per week. There may be an advantage in terms of retention 
because of the added contact students in this program enjoy with faculty. staff. 
and other students. The financial aid community needs to continue to 
examine the mix of effort toward academic endeavors and work as students 
progress through the university system. A continuation of studies. such as this 
one, will only enhance the educational expertence of undergraduate students 
at Iowa State University. The following are recommendations for such studies: 
Recommendations for Future Research 
1) This study was conducted at a single large public institution so the 
results may not be generalizable. Studies of student perceptions regarding 
work expertences should be conducted in colleges of dtffertng sizes with less 
homogeneous populations. 
2) An analysis should be conducted of pay and position types and levels 
for male and female College Work-Study students at Iowa State University to 
determine whether or not females work more second jobs and more hours on 
average than males because they typically obtain lower paying positions or for 
some other reason. 
3) Further study of students in their sophomore year is needed. This 
study suggests that this year may be as difficult or more difficult than the 
freshman year, both in tenns of student development and the lack of support 
services for this grade level of students. 
4) The present study was conducted during an academic year when the 
minimum wage was raised mid-year. An analysts over time of wage rates and 
change effects should be conducted to determine whether or not students 
would indeed feel able to work fewer hours the higher their wage. 
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5) Tuition at Iowa State University has risen cOnsistently over many 
years. An analysis over time of hours worked in comparison to tuition 
increases would substantiate whether or not students are working more hours 
as tui tion raises. 
6) A study should be conducted comparing regular College Work-Study 
students with students participating in the Undergraduate Research 
AsSistantship Program. Students in this program tend to have a higher level of 
career relatedness in their poSitions. It would be interesting to compare the 
detrimental and beneficial effects of working in these two programs based on 
the differing levels of career relatedness. 
7) Finally. an analysis should be conducted of where students actually 
spend their dollars earned. Increased materialism has been blamed for 
exacerbating the trends of increasing work by college students. It would be 
prudent to know whether this money goes for college related necessities or 
increasing material goods. 
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APPENDIXA. COLLEGE WORK-srUDY EMPLOYMENT VERIFICATION FORM 
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Dear Student 
You have been awarded the opportunity to interview for a College Work-Study 
(CWS) position .. Part-time College Work-Study jobs will be posted August 21, 
1989, on the job board outside the Student Financial Aid Office, Room 12 
Beardshear Hall. IntelViewing should be completed as quickly as possible, 
since College Work-Study funds are allocated on a first-hired/ftrst-funded 
basis. 
If you have already secured a job you may complete steps 1-3 on the reverse 
side of this letter prior to August 21. Step 4 may not be completed until 
August 21, 1989. Positions will be filled until funding is exhausted, so 
timeliness in completing and returning this form is critical. YOU MUsr 
RETURN THIS COMPLETED FORM IN PERSON. DO NOT MAIL. Completed 
forms will not be accepted until August 21. The reverse side of this letter 
lists the maximum amount that you may earn through the CWS program. 
Recent changes in United States immigration law require you to present a 
photo identification (driver's license or ISU 1.0. card) and your Social Security 
card or birth certificate when you sign-up for payroll. Be sure you bring these 
necessary documents with you to school. 
Please read carefully and complete all sections on the back before returning 
this form to our office on or after Monday, August 21. If you have any further 
questions, do not hest tate to contact us. 
SI'UDENT EMPLOYMENT CENTER srAFF 
NOfE: IF YOU ARE Nor PLANNING TO WORK, PLEASE VOID TijIS FORM 
AND RETURN IT TO: 
Student FinancialAid Office 
Student Employment Center 
12 Beardshear 
Ames, Iowa 50011 
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COLLEGE qORK STUDY* EMPLOYMENT VERIFICATION FORM 
Valid through May 15, 1990 
Name: Last : ________________ _ 
First: ______________________ _ 
SSNO: ______________________________ __ 
HP 
CRT 
R/NR 
student has federal/state College Work-Study (CWS) eligibility* of $ _____ __ 
student has unlimited non-CWS employment eligibility. 
____ -----------------COMPLETE THIS SECTION AFTER SECURING EMPLOYMENT----------------
TO BE COMPLETED BY THE EMPLOYER 
Department _______________________________ _ 
Campus address ____________________________ __ 
Employer ____ ~-----------------------Payroll clerk. _____________________________ _ 
Payroll clerk's phone ________________________ _ 
Fund account _____________________________ __ 
Employee position title __________ __ 
Position class# _________________ __ 
Starting date ______________________ __ 
Ending date _______________________ _ 
Approximate hours/week ______________ _ 
** Hourly pay rate 8/21/89-12/31/89 $ Hourly pay rate 1/1/90-5/15/90 $ ____ _ 
Employer's signature _________________________ __ Date _____________ _ 
2. TO BE COMPLETED BY THE STUDENT 
I have discussed the job responsibilities and expectations with my employer and agree 
to work accordingly. I also understand that CWS eligibility is not transferable to 
other employers. 
Student's signature ______________________ _ Date _______________ __ 
Home Phone 
--------------------
3. SIGN-UP FOR PAYROLL 
Present your social security card or birth certificate and a photo I.D. at the 
Personnel Office, Room 16 Beardshear, and request to sign up for payroll. 
4. RETURN THIS WHEN COMPLETED TO THE STUDENT EMPLOYMENT CENTER. STUDENT FINANCIAL AID 
OFFICE. (No earlier than August 21, 1989) DO NOT MAIL 
*College-Work Study payroll is paid 30% by employer and 70\ by federal/state CWS funds. 
~NOTE: The on-campus minimum wage will be increased to $3.85 per hour effective 1/1/90. 
C:evfCWSgn 
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APPENDIX B. IOWA Sf ATE UNIVERSITY srUDENT FINANCIAL AID 
S'fUDENT BUDGET INFORMATION. 1989-90 
UNDERGRADUATE 
STATE 
Living Expenses 
Room 
and Board 
M
edical/Dental 
Personal 
Transportation 
SUBTOTALS 
Educational 
Expenses 
Tuition 
Other Fees 
Books 
and Supplies 
SUBTOTALS 
r--r--
Living Expenses 
Room 
and Board 
M
edical/Dental 
Personal 
Transportation 
SUBTOTALS 
Educational 
Expenses 
TUition 
Other Fees 
Books 
and Supplies 
SUBTOTALS 
TOTALS 
IOWA STATE UNIVERSITY 
STUDENT FINANCIAL AID OFFICE 
1989-90 STUDENT BUDGETS 
Nine-M
onths 
-
-
Full-Tim
e 
(FINAL) 
DEPENDENT, 
DEPENDENT, 
INDEPENDENT, HALL 
INDEP., HALL RES. INDEPENDENT NON-
INDEPENDENT, NON-
IN-STATE 
OUT-Of-STATE 
RESIDENT. 
IN-STATE 
(M) 
(P) 
(Q) 
Annual Sem
ester 
Annual Sem
ester 
Annual Sem
ester 
$2670+ 
S1335 
S2670+ 
S1335 
$2670+ 
$1335 
190 
95 
190 
95 
350 
175 
1800 
900 
1800 
900 
1800 
900 
-ill 
~
 
~
 
-Z
.§I 
~
 
~
 
$5035 
$2518 
$5194 
$2597 
$5799 
$2900 
$1826 
913 
$5982 
$2991 
$1826 
$ 91~ 
100 
50 
100 
50 
100 
50 
~
 
-
-
.ill 
~
 
-11Q
 
~
 
230 
$2386 
$1193 
$6542 
$3271 
$2386 
$1193 
$7420* 
$3710* SII.740* 
$5870* 
$8190* 
$4095* 
=
-
=
=
 
=
=
 
-
=
=
=
=
=
0
=
0
 
=
=
 
GRADUATE, 
GRADUATE, 
VET MED, 
DEPENDENT, 
INDEPENDENT, 
DEPENDENT, 
IN-STATE(U) 
IN-STATE(V) 
IN-STATE(W) 
Annual Sem
ester 
Annual Sem
ester 
Annual Sem
ester 
$5730 
190 
1800 
-ill. 
$8095 
$2161 
100 
~
 
$2721 
$2865 
95 
900 
~
 
$4048 
S1081 
50 
-B
Q
 
$1361 
$5730 
350 
1800 
-ill 
$8859 
$2161 
100 
~
 
$2721 
S2865 
175 
900 
~
 
S4430 
$1081 50 
-A
Q
 
S1361 
$5730 
S 190 
S1800 
S 375 
S8095 
$4142 
$ 100 
$ 825 
$5067 
S2865 
$ 
95 
$ 900 
$ 188 
$4048 
52071 
$ 
50 
$ 413 
$2534 
OUT-OF-STATE 
HAll. 
IN-STATE 
HALl. OUT 
-OF-
(R) 
(S) 
(T) 
Annual Sem
ester 
Annual Sem
ester 
Annual Sem
ester 
$2670+ 
$1335 
$5730 
$2865 
S5730 
$2865 
350 
175 
350 
175 
350 
175 
1800 
900 
1800 
900 
1800 
900 
-
-
.lli. 
~
 
-lli. 
490 
~
 
~
 
$5799 
$2900 
$8859 
$4430 
$8859 
$4430 
$5982 
$2991 
$1826 
$ 913 
$5982 
$2991 
100 
50 
100 
50 
100 
50 
~
 
.t..lli. 
-
-
.
-!§Q 
230 
460 
230 
S6542 
$3271 
$2386 
S1193 
$6542 
$3271 
$12.340* 
$6170* $11,250* 
$5625* S15.400* 
$7700* 
=
 
-
=
-
-
VET HED, 
VET HED, 
VET HED, 
DEPENDENT, 
INDEPENDENT, 
INDEPENDENT, 
OUT-OF-STATE(X) 
IN-STATE(Y) 
OUT-Of-STATE(Z) 
Annual 
Sem
ester Annual 
Sem
ester Annual 
Sem
ester 
$5730 
$ 190 
S1800 
$ 534 
S8254 
$11,084 
$ 
100 
$ 
825 
$12,009 
$2865 
$ 
95 
$ 900 
S 267 
S4127 
$5542 
$ 
50 
$ 413 
S6005 
$5730 
S2865 
$5730 
$ 350 
S 175 
S 350 
S1800 
$ 900 
S1800 
$ 979 
$ 490 
$ 979 
$8859 
S4430 
$8859 
$4142 
$2071 
$11,084 
$ 100' 
$ 
50 
$ 
100 
$ 825 
S 413 
$ 
825 
$5067 
52534 
S12,009 
$2865 
$ 175 
$ 900 
u
.2Q
 
S4430 
$5542 
$ 
50 
S 413 
$6005 
510.820* 
~
*
 S11.580* 
!§l2Q* 
513,170* $6585* 
$20.270* $10,135* $13,930* ~
*
 $20,870* $10.435* 
+Represents 
m
aximum billed charges ($2600) plus 
supplem
ent for Sunday 
m
eals. 
*lhese to
tals 
a
re
 
ro
u
nded for packaging purposes. 
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w
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** 1989~90 PRIORITY PACKAGE ** 
It ; s assumed that the sequence of aid is set; 76 
on allocations. 
the maximum dollars may change based 
~SUME NEED = >100 
AID TYPE 
Pell A. 
Self-help 
CONDITION 
eligible 
8. 
1. Student with S, T budgets 
a. If not married, follow step 2 or 3. 
b. If married and: 
i. 2 in family - OR -
MAXIMUM 
$2300 
ii. 3 or more in family and no Pe1l, THEN 
Pe1l to SAl 
Stafford 1, 2 2625 
MINIMUM 
o 
3, 4 4000 THESE PACKAGES ARE DONE. 
c. If 3 or more in family and Pe11 - edit list 
2. If student indicated work preference 
College Work Study 
Stafford 1, 2 
3, 4 Resident 
3, 4 Non-Resident 
3. If student does not request work 
Stafford 1, 2 
3, 4 Resident 
3, 4 Non-Resident 
C. I SU Grant all undergrad 
(Students receiving AFOC will receive SEOG) 
D. Perkins Loan all undergrad 
£. SEOG if Pell 
F. Stafford 1, 2 
3, 4 Resident 
3, 4 Non-Resident 
S1700 700 
S 800 200 
S2100 200 
$2300 200 
S2500 200 
S3800 200 
S4000 200 
S1200 25 
$1800 400 
$ 500 100 
S2625 200 
$4000 200 
$4000 200 
*All freshmen minorities will receive priority package. 
******************************************************************************************** 
PACKAGE ADJUSTMENT 1989-90 
1. Reduce unmet need to zero. 
2. Reduce Stafford to zero. 
3. Reduce Perkins (0900) to zero. 
4. Reduce CWS to zero. 
5. Reduce SEOG (0700) to zero. 
6. Reduce I SU Grant (000 1) to zero. 
7. Leave 6001 and other outside scholarships. 
*Note: Student Financial Aid Scholarships may require reductions or removal. Contact Scholarship Unit. 
9:89PKG 2/06/89 
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SUBJECT: SfUDENT' BUDGET PARAMETERS 1989-90 
Page: 9.1.1 (taken from the Policies and Procedures Manual. Student Financial Aid 
Office) Date Issued: January 1989 
Budgets are updated annually to reflect local and national cost of living changes. 
Budgets are based on the assumption that a student is attending full time for the 
nine-month standard academic year. A different standard budget is calculated for 
each of the following variables. 
dependentftndependent 
resident/non-resident 
undergraduate/graduate/Veterinary medicine 
single undergraduate residence hall/not eligible for residence hall 
For each of the categories above. the budget has been broken down into seven major 
expenditures: 
room and board 
medical/dental 
personal 
transportation 
tuition 
other fees 
books and supplies 
The 1989-90 rationale for each expenditure follows: 
ROOM AND BOARD 
A. For Students who are eligible to live in ISU Residence Hall $2670 
This amount is set and determined by the Department of Residence 
upon Regents approval. There are approximately 10.000 living spaces 
aVailable in ISU residence halls. sufficient to accommodate the entire 
single undergraduate population. Therefore, assume all who are 
eJigible to Jive in residence halls have Room & Board expense of $2670. 
(Room and Board will not be final until the March Board of Regents 
meeting.) 
Off Campus Living Acijustment $1000 
For students who are eligible to live in the halls but who chose to Jive 
off-campus, we assume a two bedroom apartment shared with one 
person. 
The following figures are a result of swveys taken to determine average 
costs in the Ames area: 
rent payment 
utilities 
phone 
Total 
$365/month 
65/month 
20/month 
$450/month 
80 
(This reflects average cost of a 2 bedroom apartment;' assume the apartment is 
occupied by 2 students.) 
450 divided by 2 = 
groceries 
$225/month 
150/month 
375/month 
Total x 9 month = 3375 
deposits $6OO/year divided by 2 = 300 
less room and board In residence hall 
$3675 
-2670 
$1005 
Ofr campus Adjustment (round to $1000) 
B. For students who are not eligible to live in ISU Residence Hall $5730 
Assume students who are not elibible to live in residence halls live in a 
one-bedroom apartment Graduate and Vet Med students are also 
assumed to live In one-bedroom apartments. Graduate students and 
Vet Med students live primarily off-campus. as there are limited spaces 
available in the graduate student residence halls. Buchanan and Westgate. 
The Following figures are results of surveys taken to determine average 
costs In the Ames area: 
Rent payment 
Utilities 
Phone 
Total 
Groceries 
Deposits 
Total 
$340/month 
OO/month 
2O/month 
$42O/month 
150/month 
$570/month x 9 months 
=$5130 
600lyear 
$5730 
MEDICALtDENTAL 
De.pendent $190 
The assumption was made that dependents' parents would have health 
insurance to cover the students. The survey indicated the cost of prescriptions was 
$75, an average dental visit was $55, the health fee assessed by the Student Health 
Center was $48, and exams and office visits might be an additional $38, for a total of 
$216. A budget figure of $190 was used, with the assumption that any amount in 
excess of $190 could be handled through budget adjustments when counseling with 
students. 
01 
Independent $350 
Health Insurance through the Health Center 
Health Fee 
Prescrl ptions 
Dental 
Other 
$151 
48 
75 
55 
as. 
$367 
Use $350 standard budge~ make budget adjustment as approprlate. 
PERSONAL $1800 
It is acknowledged that significant valiance can be found in the actual expenses in 
this category. The $200 monthly allowance was determined to be reasonable but 
modest for this category. Students are expected to set prlorlties on how they choose 
to spend their money. Budget adjustments are rarely made for this category of 
expenses. 
Per Survey personal expenses: 
Telephone ($33 x 9 months) 
Sundties/Entertafnment/Grocerles 
($100 x 9 months) 
Laundry ($6 x 36 weeks) 
Clothing ($37 x 9 months) 
$297 
800-960 
216 
530 
$1843-2003 
Use $1800 standard, make budget adjustment as approprlate. 
TRANSPORTATION 
De.pendent 
Resident $375 
6 round trips 213 miles @ .22 
Cy-ride $47 per semester 
$281 
~ 
$375 
Non-Resident (states contiguous to Iowa) $531 
4 round trips by bus: $110 x 4 
Cy-Ride $47 per semester 
$440 
M $534 
Non-Resident (states not contiguous to Iowa) $934 
3 round trips by plane: $210 x 3 $630 
Cy-Ride: $47 per semester M 
$724 
Non-Resident (AL. HI. TI. PR. AS. CM. CU, YD $1170 
2 round trips: $538 x 2 
Cy-Ride: $47 per semester 
$1076 
94 
$1170 
82 
Independent 
Cy-Ride $47 per semester $94 
car Insurance 355 
Gasoline 170 
Maintenance 300 
Registration Q.Q 
$979 
Assumption: car 1s paid for. No allowance to go home to parents. 
TUITION 
Fees as assessed for full time for two semesters: 
Undergrad Resident 
Undergrad Non-Resident 
Graduate Resident 
Graduate Non-Resident 
Vet Med 
Vet Med Non-Resident 
OTHER FEES 
EveO'one $100 
$1826 
5982 
2161 
6236 
4142 
11084 
Misc. fees are assessed to students thoughout the year. 
See 89-90 budget file for list 
Engineers $250 
$100 per semester fee for computer usage per Regents 
(see 89-90 budget file for more details). 
Books & Supplies $430 ( Amount used for rounding purposes) 
Books 
Supplies 
$360 
100 
$460 
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Spouse in College calculation $7864 
Housing total for one bedroom = $420/month 
$420 x 9 months = 3780 
For one student when student and spouse are enrolled: 
$1890 
+ .l.l2O.. 
$3010 
+1494 
+ 350 
+ 624 
+2382. 
$7864 
Housing ($3780 divided by 2) 
Groceries (1.66 x 150/mo x 9 months divided by 2)· 
Room and Board 
Personal (1.66 x 1800 divided by 2)· 
Medical (one person enrolled) 
Transportation (ins., maintenance, registration are split) 
Cy-Ride 94 + ins. 180 + gas 170 + main. ISO + reg. 30) 
Education Expense (Undergraduate Resident) 
(If student is grad., Vet Med, non-reside use that Ed. expense) 
Married student whose spouse is also enrolled 
·Assume some expense is saved through sharing; 1 2/3 x single amount 
rather than doubling single amount 
We will set to $8190 since the difference is so small. $11,250 budget should reduce 
to $8190 for all students who have a spouse enrolled. We reduce their individcual 
budgets to that of a single independent student with no off-campus adjustment 
allowed. Off campus adjustment only for those students who are unmarried with no 
dependents (same as 88/89 philosophy). 
Commuter Budget $7420 
Dependent Resident 
Room & Board (live with parents) 
Rent 
Groceries 150 x 9 mo. x 2/3 
MedicaljDental (same) 
Sundries/entertainment/snacks 
(580 x 2/3) 
Laundry 
Clothing - (same) 
Telephone 
Personal = 
Transportation 
(SO mi/5 days/31 wks/.22 
Tuition 
Other Fees 
Books and Supplies 
$0 
900 
190 
390-450 
o 
530 
Q 
$920 
2278 
1826 
100 
~ 
$7124-7184 
Assume some personal expense is saved through sharing. 
RATIONALE FOR BUDGET ADJUSfMENTS 
A Graduate student budgets are set at in-state fees due to the fact that 
90% of all graduate students pay in-state fees. For those graduate 
students who pay out-of-state fees. additions to their budget have 
been calculated: 
Dependent graduate add $4234 
Tui tion 2 semesters 
Non Resident 
Resident 
Transportation 
N on Resident 
Resident 
$4075 + 159 = 4234 
Independent graduate add $4075 
Tuition 2 semesters 
Non resident 
Resident 
$6236/yr 
-2161fyr 
$4075/yr 
$ 534 
- 375 
$ 159 
$6236 
-2..l.2.l 
$4075 
B. Graduate students who live in Buchanan Hall or Westgate Hall and have 
a board contract will have a room and board reduction for the academic 
year of $2900. 
Double room + 20 meal plan + 
assumed increase for 89-90 
Room and board allowance 
Buchanan,westgate expense 
$2820 
$5730 
-2820 
$2910 
Buchanan/Westgate residents without board contract budget reduction 
is $2500. 
Non-hall room and board 
-room (with inflation) 
-food(assuming 3 meal/ 
day at $2 average) 
$5730 
-1430 
-1800 
$2500 
C. Veterlnary Medicine freshmen will have an additional $875 added to 
their budgets for extra expenses incurred when beginning in that 
curriculwn. Specifically, this addition is for purchase of a microscope. 
Freshmen, sophomores and juniors have a basic book and supply allowance 
of $825. Senior Vet Med students have a book and supply expense of $200 
with a $615 allowance given for block expense. 
Note: Surveys conducted Spring 1988 and Fall 1988- see 1988/89 Budget file in 
Student Financial Aid Departmental Library. 
APPENDIX C. SAMPLE COVER LETTER TO STUDENTS 
07 
Iowa State Universit~ of Science and Technology _-.- Ames. Iowa 50011 
February 26, 1990 
Dear College Work-Study Employee: 
Student Financial Aid Office 
12 Beardshear Hall 
Telephone 515-294-2223 
Toll Free 
Out-of-State 1-800-247-3965 
In-State 1-800-:~62-3810 
FAX 515-294-0907 
The Student Employment Center is conducting a survey of all students 
employed in College Work-Study positions. Your response to this survey 
is completely voluntary and will not affect current or future financial 
aid awards. The data gathered from this research will be used to 
complete a Master's Thesis. 
We are seeking information regarding student opinion which we believe 
will be invaluable to the Student Financial Aid Office. Please take a 
short amount of time (approximately 9 minutes) to complete the enclosed 
confidential survey. Please return it to Room 6 Beardshear (Student 
Employment Center), where we have placed a "Survey Return" box for your 
convenience. If you live off-campus, we have enclosed a postage paid 
envelope. We encourage you, however, to personally deliver your survey 
to the Student Employment Center. Please return your survey by 
Thursday, March 8. 
Completion of the survey will make you eligible to win one of 15 free 
Scholarship Searches (a $15 value). If you wish to be considered for 
the drawing, submit the enclosed entrance blank along with your survey 
by March 8. You will be notified by mail in mid-March if you have won a 
free Scholarship Search. 
Your response to this survey is critical. The more responses we 
receive, the better our survey will represent the characteristics and 
attitudes of the College Work-Study students at Iowa State University. 
Thank you for your cooperation. 
( "'coordinator 
~Student Employment Center 
s------' 
Na,t1cy~; ght 
Graduate Student 
Professional Studies 
"Take pride in an Iowa education_" 
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APPENDIX D. SAMPLE SURVEY 
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COLLEGE WORK-8TUDY SURVEY 
INsrRUCfIONS: 
You have been selected to participate in this swvey based on your status as a College 
Work-Study employee during the 1989-90 academic year. Please mark only one 
answer per question unless otherwise instructed. Answer!Ul questions based on your 
College Work-Study position unless otherwise instructed. In completing this swvey 
you indicate your approva1in participating in the study. The number located in the 
lower right-hand comer is being used to account for returned swveys. At no time 
will your name be placed on the swvey and the number will be removed as soon as 
the data are entered into the computer. 
1. How long have you held your current College Work-Study position? 
[] a. Less than a semester 
[] b. Longer than a semester, less than one year [J c. More than one year, less than two years 
[] d. Two years, or longer 
2. How many hours per week do you average working at your College Work-Study 
position? 
[] a. 1-4 
[] b. 5-9 
[] c. 10-14 
[J d. 15-19 
[J e. 20 or more 
3. Do you feel that the earnings from this job are necessary for you to stay in school? 
[J a. Yes 
[] b. No 
4. In January, the State of Iowa's minimum wage was raised by fifty cents per hour. 
Consequently, the hourly wage of many College Work-Study positions was raised. 
Because of this wage increase, do you feel----
[J a. Able to work fewer hours 
[J b. Able to work the same hours and borrow less loan 
[] c. Has had no effect 
[J d. I did not get a raise 
5. Do you work at another job besides your College Work-Study position? 
[J a. Yes 
[1 b. No 
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6. If so, how many hours per week on average do you work at this second job? 
[] a. 1-4 
(] b. 5-9 
[1 c. 10-14 
[J d. 15-19 
[1 e. I don't work at another job 
7. Where is this second position located? 
[1 a. On-campus, 2nd College Work-Study position 
[1 b. On-campus, non-College Work-Study position 
[J c. Off-campus. non-College Work-Study position [1 d. I don't work at another job 
EFFECTS OF WORKING PART-TIME 
8. Do you feel that working part-time while you are in school has any effects on 
your academic performance? 
[1 a. No, working part-time does not affect my studies [1 b. Yes, working part-time improves my academic performance 
[) c. Yes. working part-time hurts my academic performance 
9. Do you make changes in your working schedule to accommodate semesters when 
you have a heavy course load? 
[1 a. Yes. I cut my working hours 
[] b. No, I must work the same number of hours regardless of my course load 
10. Do you feel that working part-time while you are in school has affected your 
decision to continue in college? (mark the answer that ~ applies) 
[] a. No, working had no effect on my decision to stay in college 
[1 b. Yes, working enabled me to pay my college bills [1 c. Yes. working made me feel more a part of the college 
[] d. Yes, I tho\ll!ht the work experience. combined with my degree. 
would enable me to get a better job after I finished college 
11. During this academic year of 1989-90. has working part-time forced you to slow 
your progress toward a degree? 
[1 a. Yes 
[] b. No 
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12. If you feel that because of working part-time it will take you longer to graduate. 
by what amount do you think your academic progress is likely to be lengthened? 
[] a. One term 
(] b. Two terms 
[] c. Three terms 
(] d. Four terms 
(] e. I do not feel that working part-time has forced me to slow my academic 
progress 
JOB SATISFACTION 
For questions 13-37 Choose the response after each statement that best represents 
your reaction 
«--------------------«--------------------1 1 1-------------------->>-------------------->> 
1 2 S 4 5 
Strongly Disagree Neutral Agree Strongly 
DI~H Agr~ 
Circle your responses 
My College Work-Study supervisor encourages me to: 
13. Ask questions about work-related matters ------------1 2 3 4 5 
14. Make independent decisions about work--------------1 2 3 4 5 
15. Offer my opinions and suggestions----------------------l 2 3 4 5 
16. Talk about my personal problems-----------------------l 2 3 4 5 
I am Q.ftm asked to perform activities at my College Work-Study job that I consider to 
be: 
17. Boring or un1nteresting-----------------------------------1 2 3 4 5 
18. Challenging -------------------------------------------------1 2 3 4 5 
19. A learning experience ------------------------------------1 2 3 4 5 
20. Beyond my abili ties----------------------------------------l 2 3 4 5 
21. At too Iowa level for my job------------------------------1 2 3 4 5 
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«--------------------«--------------------1 1 1-------------------->>-------------------->> 
1 2 9 4 6 
Strongly D1ngree Neutral Agree Strongly Dlaaaree AJree 
I feel satisfied with: 
22. The University ---------------------------------------------1 2 3 4 5 
23. The education I am recetving----------------------------l 2 3 4 5 
24. My choice of major----------------------------------------1 2 3 4 5 
25. How well I am doing in school --------------------------1 2 3 4 5 
26. My present College Work-Study job --------------------1 2 3 4 5 
27. My hourly wage for my CWS position -------------------1 2 3 4 5 
I feel my present College Work-Study job is useful for: 
28. Providing general work experience --------------------1 2 3 4 5 
29. Improving specific work skills --------------------------1 2 3 4 5 
30. Applying my education to work -------------------------1 2 3 4 5 
31. Helping finance my college education------------------l 2 3 4 5 
32. Making me feel more independent--------------------l 2 3 4 5 
I feel that the following are important to me in my College Work-Study position: 
33. Having contact with the other students I work with-1 
34. Getting to meet and interact with faculty and staff---1 
35. Having a flexible work schedule-------------------------1 
36. Having a job that is intellectually stimulating ---------1 
37. Having a place to go between c1asses-------------------1 
38. Would you recommend your job to a friend? 
() a. Yes 
(] b. No 
234 5 
2 345 
2 345 
234 5 
2 345 
93 
39. Do you feel that your College Work-Study supervisor is supportive of your being a 
student first and a part-time employee second? 
[J a. Yes 
[J b. No 
40. If you have ever skipped a class to work. did your College Work-Study supervisor 
ask you to do so? 
[] a. Yes 
[J b. No 
[] c. I have never skipped a class to work 
41. Have you ever missed work to attend some class related activity, such as a help 
session? 
[] a. Yes 
(] b. No 
42. Do you feel that your College Work-Study poSition is: 
[] a. Related to your academic major 
[] b. Related to your academiC minor 
[] c. Related to another closely related field of study 
[] d. Related to no interest at all 
43. Does your College Work-Study position stimulate any previously untapped 
interest? 
[] a. Yes 
[] b. No 
44. Do you feel that this employment experience Will be valuable In securing and 
performing at a future career-oriented job? 
[] a. Yes 
[] b. No 
DEMOGRAPmC AND BACKGROUND INFORMATION 
45. What Is your gender? 
[] a. Female 
[ ] b. Male 
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46. What is your present classification in college? 
[ ) a. Freshman [ I b. Sophomore 
[ J c. Junior [ ) d. Senior 
[ } e. Professional student (Vet Med) 
[ ) f. Graduate student 
47. As of the end of fall semester 1989. in what range would you say that your 
cumulative grade point average (GPAl falls? 
[) a. 1.5-1.99 
[} b. 2.0-2.49 
[) c. 2.5-2.99 
[) d. 3.0-3.49 
[) e. 3.5 or above 
48. In what college are you enrolled? 
() a. Agriculture 
[) b. Business Administration 
[) c. Design 
[J d. Education 
(J e. Engineering 
I) f. Family and Consumer Sciences 
[) g. Sciences and Humanities 
[] h. Veterinary Medicine [ 1 i. Graduate College 
[ ] j. Undeclared 
49. What is the highest educational level achieved by your father? 
[ ] a. Grade school 
[ ] b. Some high school, but no diploma [ 1 c. High school diploma 
[ ) d. Some college. but no degree 
[ ) e. Professional certification or AA 
I ) f. Bachelor'S degree 
[ ) g. Master's degree [ 1 h. Doctorate 
so. What is the highest educatlonallevel achieved by your mother? 
[ ] a. Grade school 
[ ) b. Some high school. but no diploma 
[ ) c. High school diploma [ 1 d. Some college. but no degree 
[ ] e. Professional certification or A.A. 
[ ] f. Bachelor'S degree 
[ ) g. Master's degree 
[ ] h. Doctorate 
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51. Did you work while in high school? 
[] a. Yes 
[] b. No 
52. If you worked in high school. how many hours per week did you average during 
your senior year? 
[] a. 1-4 
[] b. 5-9 
[] c. 10-14 
[) d. 15-19 
[] e. 20 or more 
[] f. I did not work in high school 
Please use the remaining space on this side and the back to write any comments you 
may have regarding this survey or the College Work-Study program. Thank you very 
much for your cooperation. 
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Iowa State Universitu of Science and Technologv (I . 
February 26, 1990 
Dear College Work-Study Employer: 
Ames. Iowa 50011 
Student Financial Aid Office 
12 Beardshear Hall 
Telephone 515-294-2223 
Toll Free 
Out-or-State l-llOO-247-3lJ65 
In-State 1-800-262-3XIO 
FAX 515-294-0907 
The Student Employment Center is conducting a survey of all students 
employed in College Work-Study positions. Students whom you employ will 
be receiving this survey. 
We feel that a survey of student opinion will provide the Student 
Financial Aid Office with invaluable information. Therefore, the 
students are being sent a confidential questionnaire and asked to return 
it by Thursday March 8, 1990. 
We would appreciate your encouraging your student employees to complete 
and return the survey as soon as possible. The more responses we 
receive, the better our survey will represent the characteristics and 
attitudes of the College Work-Study students at Iowa State University. 
Thank you for your cooperation. 
aJ nie Barnett oordinator Student Employment Center t-.CUI\....Y I\lIlylll. Graduate Student Professional Studies 
"Take pride in an Iowa education." 
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99 
Total Sample Means and Frequencies 
1. How long have you held your current College Work-Study position? (n=334) 
[] a. Less than a semester (7.2%) 
I) b. Longer than a semester. less than one year (55.4%) 
[] c. More than one year, less than two years (20.0%) 
[] d. Two years, or longer (17.4%) 
2. How many hours per week do you average working at your College Work-Study 
pas! lion? (n=334) 
[] a. 1-4 (3.0%) 
[] b. 5-9 (16.2%) 
[] c. 10-14 (61.7%) 
[) d. 15-19 (14.0%) 
[] e. 20 or more (5.1%) 
3. Do you feel that the earnings from this job are necessary for you to stay in school? 
(n=334) 
I] a. Yes (88.6%) 
[] b. No (11.4%) 
4. In January, the State of Iowa's minimum wage was raised by fifty cents per hour. 
Consequently, the hourly wage of many College Work-Study positions was raised. 
Because of this wage increase, do you feel---- (n=332) 
[] a. Able to work fewer hours (7.8%) 
[) b. Able to work the same hours and borrow less loan (16.~) 
[J c. Has had no effect (43.1%) 
I] d. I did not get a raise (32.2%) 
5. Do you work at another job besides your College Work-Study poSition? (n=334) 
[] a. Yes (30.5%) 
[] b. No (69.5%) 
6. If so, how many hours per week on average do you work at this second job? 
(n=327) 
[ ] a. 1-4 (4.6%) 
[ ] b. 5-9 (6.7%) [1 c. 10-14 (12.5%) [1 d. 15-19 (7.1%) 
[] e. I don't work at another job (69.1%) 
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7. Where is this second position located? (n=330) 
[] a. On-campus, 2nd College Work-Study position (2.7%) 
[] h. On-campus, non-College Work-Study position (10.3%) (1 c. Off-campus, non-College Work-Study position (17.90/0) 
[] d. I don't work at another job (69.1%) 
EFFECTS OF WORKING PART-TIME 
8. Do you feel that working part-time while you are in school has any effects on 
your academic perfonnance? (n::334) 
[] a. No, working part-time does not affect my studies (35.99'0) 
[] h. Yes, working part-time improves my academic performance (22.2%) 
[] c. Yes, working part-time hl.u:tf! my academic performance (41.90/0) 
9. Do you make changes in your working schedule to accommodate semesters when 
you have a heavy course load? (n::334) 
[] a. Yes, I cut my working hours (54.2%) 
[ ] b. No, I must work the same number of hours regardless of my course load 
(45.8%) 
10. Do you feel that working part-time while you are in school has affected your 
deciSion to continue in college? (mark the answer that ~ applies) (n::333) 
[] a. No, working had no effect on my decision to stay in college (23.1%) (1 b. Yes, working enabled me to pay my college bills (41.8%) 
[] c. Yes t working made me feel more a part of the college (6.0%) 
[ ] d. Yes, I thought the work experience, combined with my degree, 
would enable me to get a better job after I finished college (29.1 %) 
11. During this academic year of 1989-90, has working part-time forced you to slow 
your progress toward a degree? (n::334) 
[] a. Yes (21.6%) 
[ ) b. No (78.4%) 
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12. If you feel that because of working part-time it will take you longer to graduate. 
by what amount do you think your academic progress is Ukely to be lengthened? 
(n=334) 
[] a. One term (17.1%) 
[1 b. Two terms (14.1%) 
[1 c. Three terms (1.8%) 
[] d. Four terms (.6%) 
[] e. I do not feel that working part-time has forced me to slow my academic 
progress (66.4%) 
JOB SATISFACTION 
For questions 13-37 Choose the response after each statement that best represents 
your reaction 
«--------------------«--------------------1 1 1 --------------------»--------------------» 
1 2 3 4 6 
Strongly Disagree Neutral Agree Strongly 
Di8agree Agree 
Circle your responaee 
My College Work-Study supervisor encourages me to: 
13. Ask questions about work-related matters ------------1 2 3 4 5 
(n=333) (M. 4.10) 
14. Make independent decisions about work--------------1 2 3 4 5 
(n=333) (M 3.94) 
15. Offer my opinions and suggestions----------------------l 2 3 4 5 
(n=333) (M 3.94) 
16. Talk about my personal problems-----------------------1 2 3 4 5 
(n=333) (M. 3.21) 
I am often asked to perform activities at my College Work-Study job that I consider to 
be: 
17. Boring or uninteresting-----------------------------------l 2 3 4 5 
(n=333) lM. 3.10) 
18. Challenging -------------------------------------------------1 2 3 4 5 
(n=333) (M. 3.42) 
19. A learning experience ------------------------------------1 2 3 4 5 
(n=334) (M 3.84) 
20. Beyond myabilities----------------------------------------l 2 3 4 5 
(n=334) (M. 1.70) 
21. At too Iowa level for my job------------------------------l 2 3 4 5 
(n=334) (M 2.60) 
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«--------------------«--------------------1 1 1-------------------->>-------------------->> 
1 2 9 4 5 
Strongly Dlugree Neutral Agree Strongly 
Disagree Agree 
I feel satisfied with: 
22. The University ---------------------------------------------1 2 3 4 5 
(n=334) (M 3.77) 
23. The education I am receiving----------------------------l 2 3 4 5 
(n=334) (M. 3.90) 
24. My choice of major ----------------------------------------1 2 3 4 5 
(n=334) (M. 4.22) 
25. How well I am doing in school --------------------------1 2 3 4 5 
(n=334) (M 3.28) 
26. My present College Work-Study job --------------------1 2 3 4 5 
(n=334) (M. 3.93) 
27. My hourly wage for my CWS position-------------------l 2 3 4 5 
(n=334) (M 3.37) 
I feel my present College Work-Study job is useful for: 
28. Providing general work experience --------------------1 2 3 4 5 
(n=334) (M. 3.89) 
29. Improving specific work skills --------------------------1 2 3 4 5 
(n=334) (M 3.59) 
30. Applying my education to work -------------------------1 2 3 4 5 
(n=334) (M 3.04) 
31. Helping finance my college educatton------------------l 2 3 4 5 
. (n=334) (M 4.24) 
32. Making me feel more independent---------------------l 2 3 4 5 
(n=334) (M. 3.81) 
I feel that the following are important to me in my College Work-Study position: 
33. Having contact with the other students I work with-l 2 3 4 5 
(n=333) (M. 3.69) 
34. Getting to meet and interact With faculty and staff---1 2 3 4 5 
. (n=334) (M 3.91) 
35. Having a flexible work schedule-------------------------1 2 3 4 5 
(n=334) (M 4.37) 
36. Having a job that is intellectually stimulating ---------1 2 3 4 5 
(n=334) (M 3.58) 
37. Having a place to go between classes-------------------l 2 3 4 5 
(n=334) (M. 3.05) 
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38. Would you recommend your job to a friend? (n=329) 
[I a. Yes (92.4%) 
[] b. No (7.6%) 
39. Do you feel that your College Work-Study supervisor is supportive of your being a 
student first and a part-time employee second? (n=334) 
[] a. Yes (94.3%) 
[] b. No (5.7%) 
40. If you have ever skipped a class to work. did your College Work-Study supervisor 
ask you to do so? (n=332) 
[] a. Yes (3.0%) 
[] b. No (40.1%) 
[1 c. I have never skipped a class to work (56.9%) 
41. Have you ever missed work to attend some class related activity. such as a help 
session? (n=334) 
[] a. Yes (65.3%) 
[] b. No (34.7%) 
42. Do you feel that your College Work-Study position is: (n=333) 
[] a. Related to your academic major (34.8%) 
[] b. Related to your academic minor (2.7%) 
[] c. Related to another closely related field of study (22.2%) 
[] d. Related to no interest at all (40.3%) 
43. Does your College Work-Study pasi tion stimulate any previously untapped 
interest? (n::334) 
[] a. Yes (SO.9%) 
I) b. No (49.1%) 
44. Do you feel that this employment experience will be valuable in securing and 
performing at a future career-oriented job? (n=334) 
l] a. Yes (73.4%) 
[] b. No (26.6%) 
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DEMOGRAPHIC AND BACKGROUND INFORMATION 
45. What is your gender? (n=333) 
[J a. Female (61.1%) 
[] b. Male (38.9%) 
46. What is your present classification in college? (n=334) 
[J a. Freshman (15.6%) 
[] b. Sophomore (17.1%) 
[] c. Junior (26.0%) 
[] d. Senior (41.3%) 
47. As of the end of fall semester 1989, in what range would you say that your 
cumulative grade point average (OPAl falls? (n=334) 
[] a. 1.5-1.99 (6.0%) 
[ ] b. 2.0-2.49 (21.0% 
[J c. 2.5-2.99 (36.5%) 
[] d. 3.0-3.49 (26.9%) 
[1 e. 3.5 or above (9.6%) 
48. In what college are you enrolled? (n=330) 
[] a. Agriculture (13.6%) 
[J b. Business Administration (20.0%) 
[J c. Design (5.8%) 
[] d. Education (10.6%) 
[] e. Engineering (16.4%) 
[] f. Family and Consumer Sciences (10.0%) 
[] g. Sciences and Humanities (23.6%) 
49. What is the highest educational level achieved by your father? (n=332) 
[] a. Orade school (6.0%) 
[] b. Some high school, but no diploma (7.5%) 
[] c. High school diploma (42.8%) 
[] d. Some college, but no degree (19.9%) 
[) e. Professional certification or A.A. (5.7%) 
I ) f. Bachelor's degree (12.1%) 
(] g. Master's degree (3.6%) 
[) h. Doctorate (2.4%) 
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SO. What is the highest educational level achieved by your mother? (n=331) 
[] a. Grade school (2.4%) 
[ ] b. Some high school. but no diploma (6.1%) 
[] c. High school diploma (42.g:x,) 
[] d. Some college. but no degree (19.0%) 
[] e. Professional certification or A.A. (1S.4%) 
[1 f. Bachelor's degree (10.9%) 
[] g. Master's degree (2.1%) 
[) h. Doctorate (1.2%) 
S1. Did you work while in high school? (n=330) 
[] a. Yes (82.4%) 
[] b. No (17.6%) 
S2. If you worked in high school, how many hours per week did you average during 
your senior year? (n=334) 
[] a. 1-4 (S.2%) [1 b. 5-9 (9.5%) 
[] c. 10-14 (19.3%) 
[] d. 15-19 (20.8%) [1 e. 20 or more (27.8%) 
[] f. I did not work in high school (17.4%) 
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APPENDIX G. SURVEY COMMENTS 
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Survey Comments Spring 1990 
I think the College Work-Study program is very good. Even though unrelated 
to my major I enjoy working there. 
I feel that College Work-Study is a great program and gives students numerous 
benefits with the capabiltty for future expansion and aid for students in classes 
and job searches. I have no complaints. 
I feel that the College Work-Study program is very important in keeping me as 
a student in contact with the everyday working world. Although. at times it 
becomes very difficult to balance time studying and working. My employer is 
very understanding in knowing that education is my first reason for being here 
and work is my second. 
I think College Work-Study is a great idea. However, it's impossible to expect 
College Work-Study students to be able to save a lot of our wages. It seems like 
just when we're out of the red, something puts us right back in it 
I don't like the fact that work-study jobs affect my student loan eltgibity. I 
don't think I'll have a work-study job next year. 
I think my job slowed me down academically in the sense that I have taken a 
few less credits per semester than I regularly would without a job. My work-
study earnings go more to paying off my car and other expenses than actually 
paying tuition. I personally think it would be best if I didn't have to work 
while in college. I could take a few more credits, concentrate on school 
completely, and have free time. I have learned something in my job. however. 
My job is not related to my studies but my employer is very considerate and 
the most flexible in terms of hours I have ever had. 
I was employed in a work-study job until February when I quit that job for a 
higher-paying and more field-related position that is not a work-study job. 
Amount of dollars allocated to work-study should be increased (earn more if 
willtng to work more). Fantastic program. Increase wages to same as other 
ISU jobs (i.e: Complex Office, Food Service). I am earning less and need the 
dollars more as reported in my financial aid statement 
This seemed to be one of the best surveys I have ever participated in. The 
questions were easy to understand and seemed to have a point behind them. 
I feel that the more I worked and got involved. the better I did In schooL I am 
an R.A. in addition to my work-study job, so that has kept me busy also. 
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In my work-study job. I have learned a great deal about using computers to 
perform many different functions. I feel that this knowledge will be especially 
helpful to me in whatever field I go into (I'm undecided at present). 
My job is very interesting, it is never the same thing all week. 1 am learning 
how to apply practical thinking to real-life situations. 
I think overall the College Work-Study experience has been a positive one. it 
enables me to use better time management skills and as a result I am able to 
get better grades than before when I didn't have ajob. 
I feel all entry level jobs should be paid the same hourly wage. There is quite a 
variation among wages for similar jobs. I feel that College Work-Study has 
made me schedule my time better. and made me use better use of my time. 
It's essential that I work to help support my mother putting me through 
school and having a job that I can adjust my work schedule to is extremely 
helpful. 
I feel that College Work-Study is a good program for students with financial 
need. but I also feel that students With more need than the others should be 
placed in an area where they could obtain higher paying jobs because you can't 
make the maximum amount with a low paying job. Financial aid or some other 
system should give you the amount that you're short on at the end of the 
semester. 
Well prepared survey. I'm usually not too enthused filling out surveys, 
however. this survey was easy and interesting. Furthermore, the scholarship 
opportunity gave me an extra incentive to fill out this survey. Overall, my 
work-study job is great My 10-15 hours/Week of work doesn't create an 
overload in my schedule. Furthermore, it gives me enough money to get 
through college comfortably. My supervisor allows me to work at flexible 
times. This works out great, because I can work between classes. The raise in 
minimum wage has not helped me. I earned $3.50 /hour last year and my 
supervisor automatically gives 2nd year employees a 50 cent raise. Therefore. 
I receive $4.00 today due to the automatic raise, not due to an increase in the 
minimum wage. Best of luck with your thesisl 
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I am very pleased with my job. I work in an S&H department office. For my 
major. I am not required to take any classes in that department This is one of 
the reasons that I was offered the position. I do a lot of collating. dittoing. and 
copying. especially tests. and this way. I can do all of that The secretaries 
that I help are very understanding of any conflicts that I may have (leaving to 
go home early. finals. etc.) and will find a way to cover for me so that I may be 
free to attend what I want For example. I just returned from a convention and 
missed two days of classes. All I had to do was ask and I was free of my 
obligation to work those two days. Next semester. I am thinking of trying to 
find work helping a professor in my department, just to get more involved 
with something that might help me get ajob. 
If it seems like my job is boring, it is. All I do is sit in there for two hours and 
make sure no one comes in and takes anything. The only problem is no one 
comesinU 
College Work-Study program is very important to many students. it gives 
students a chance to earn some money (extra or to make it to pay for schoo!.) 
The hours are flexible and work experience is helpful for our future . 
. I feel the College Work-Study program is necessary and beneficial for many 
students. It is helpful and extremely convenient to work in between classes 
on campus. 
I am sorry that I did not apply for a work-study job earlier (this is my first 
year). I am able to get paid for my internship because of the program. and am 
learning excellent skills to take with me in the "real world". 
I have not been employed in the work-study program since October 31. 1989. 
I found my position very unrewarding and extremely stress-inducing. I was 
employed at the same position for 3 1/2 years at $3.50/hour. Upon telling 
them that I was going to look for another position, I was given a 50 cent raise 
which then was raised an additional 10 cents when the work-study wages were 
changed so that I would still be getting more than the students I was supposed 
to supervise. I felt that neither I, nor my immediate supervisor, who was a 
secretary. had any support of the faculqr or of the Universiqr in general. I 
believe the work-study program is beneficial to most of those involved. But I 
was involved in an area where it was taken advantage of and miSused. 
The pay is terrible. I have had two work-study jobs and neither of my 
supervisors were sensitive to the fact that I have labs, help sessions, group 
projects, etc. that make it necessary for me to miss work. 
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I'm grateful for the College Work-Study program. If it didn't exist, I'd either 
have a huge loan or I wouldn't be here. I admit that some of the money I earn 
is used for extracurricular activities such as going to events in C.Y. Stephens. 
but I feel these events expose me to things I wouldn't otherwise have the 
opportuni~ to go to. 
My boss is a fair boss and we get along well. However, the work is not related 
to my major making the work boring and long. I got a raise this year because I 
worked for him in the fields this summer. I receive $4.50 an hour now. This 
is a very good wage compared to others whose hourly pay is $3.85. I believe 
they could raise our wages and pay more than one-third. As for the academic 
side. working puts a lot of pressure on the student who's tIying to pay bills and 
still do well in school. The good grades are only earned through good time 
management and a lot of sacraftcing of personal free time. However, this is 
bearable knowing it will be over in 2 1/2 years. 
I had a hard time to seek a College Work-Study job in my engineering field. 
The market of jobs in that college does not meet the demand so students have 
to get jobs from a far related field of study. 
College Work-Study has been very beneficial. I would enjoy working there next 
year. 
I feel it's good to have this kind of survey because it helps to get the students' 
input on the jobs offered and how they affect the students. 
I'm very glad I was able to work in ISU work-study. It is very beneficial and 
educational. 
I really enjoy my job. but sometimes I feel like I'm being taken advantage of. 
I work for my advisor. I didn't know about work-study until he asked me to 
work for him. Fortunately, I had financial aid. I only receive $4.75 an hour. I 
know that some students started out with $6.00 an hour. (Who decides this?) 
College Work-Study has been very good for me. I'm glad I had the opportunity. 
I wish my employer could pay beyond the work-study maximum (annual). I 
also wish my job carried over into summer (work study or not) because I have 
not been able to find a good job for the past 2 summers. 
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A plus about College Work-Study is: 
1) No nights 
2) No weekends 
3) No school vacation days 
4) Convenient in that you don't have to find a parking spot, or drive 1/2 hour 
to get to work 
5) Flexibility 
6) From an off-campus/commuter standpoint. I don't have the ability to have 
relationships with those who live on campus (i.e: some dorm or house). 
Therefore, this gives me the opportunity to become really good friends 
with those at work. 
I think the College Work-Study program is beneficial to me and to other 
students. It's convenient to work on campus and I love interacting with 
people at work at the circulation desk of the ISU Library. It's also nice to 
receive the tax-free money. 
This survey makes it sound as if I hate my work-study job. I don't I am a 
returning student who worked in an office 40 hours per week for three years. 
I'm in an office job now for work-study and they treat me as if it's my very 1st 
job. Like I'm incompetent It isn't very challenging. I'm doing things my 4-
year-old boy cousin could dol 
College Work-Study is a good opportunity for students. I wish the total amount 
earned would be raised. 
I think my supervisor is an excellent boss, I enjoy my job but wish my wages 
were higher. 
I am not currently employed in a work-study position: however, the past four 
years at ISU I have been employed in work-study jobs, and I have answered 
these questions in regard to the last work-study position I held. I hope your 
results are encouraging for the College Work-Study program. I feel that it is an 
excellent program for both student and employers. 
For #'s 51 & 52 (note: ?'s 51 & 52 were about whether or not the students 
worked in high schooQ I worked on the fann where I lived. It was owned by 
my dad. It wasn't actually paying work. 
I feel ISU's work-study program is very well organized. There is a wide variety 
of jobs available to students. my supervisor is very concerned with helping me 
to achieve my career goals and understands that school must come first 
I'm not satisfied with the University, but am very satisfied with the college of 
Ag-Animal Science faculty. I feel that my work-study job has given me 
substantial experience that prospective employers are impressed with in 
interviews. It also teaches me aboout responsibility and the value of money. 
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I strongly recommend the College Work-Study program. I love the people I 
work with and now feel like I'm more involved in the University. Also, I do 
quite a bit of work on the computer and I have learned more at my present job 
than I did in my computer classesl At job interviews, people comment on my 
experience and I feel that this is definitely a plus, working at ISU. 
I enjoyed the College Work-Study program at ISU. It enabled me to meet 
other students with different degrees. Learning to be responsible and 
interacting with the public were two very important aspects of my job. The 
time I spend at work was a nice break from my school work. Overall, my 
work-study experience was great I felt it was an important part of college. 
I don't feel satisfied with my hourly wage for my work-study position. # 4 is 
not applied (nonsense) (note: # 4 was about the minimum wage being raised 
in January 1990 and how the students felt about the raise's effects) for my 
work-study job because the wage wasn't raised at all. 
My work-study job pays well- but is very tedious - I only do it for the money. 
It is easy money. 
I wish I could find a work-study job more related to my major in some way. 
Maybe if adviSOrs know more of work-study jobs, they could help guide their 
students in the right direction. I really think work-study jobs are a great way 
to make money while attending school. 
The College Work-Study program is very valuable to me. I'm very glad that it is 
available. 
I think College Work-Study is a great opportunity but too many of the jobs 
offered are non-technical. I would like to see more technical jobs in the near 
future. 
The program was a great asset to me. Being able to work on campus so I 
didn't have to drive or take the bus was great 
My College Work-Study boss is the most understanding and caring boss I have 
ever had at ISU. 
I wish work-study would allow one to accumulate more than the $2,000 limit 
for the year. 
I am married withl child - so I need to work so that we can pay our monthly 
bills. 
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As a junior in the design college, I am finding it more and more difficult to 
find the time to work. The 3-4 hour studio classes not only take up my time 
but also drain me financially with supplies needed for projects. It would be 
extremely helpful if something could be done about wages for the upper-level 
art students. I'm willing to work a lot, but more often than not, my schedule 
wonlt permit it. 
I feel that the College Work-Study program is doing very well. It helps 
students who need a job get one. That is the main concern. I am currently 
unhappy with my job because I have worked there almost two years without a 
raise. In this time my duties have doubled. I understand that the College 
Work-Study program is not directly involved here. 
Some of the questions are kind of two-sided. For example, my job is prOviding 
me with employment references but not experience related to my field. 
I have only been working in the College Work-Study program for 1 or 2 
semesters but have worked at the same job for more than a year. I'm off 
campus right now. student teaching. I hope I can continue my work-study 
when I finish classes this summer. 
My work-study position has increased my standard of living which is to say I 
can enjoy things considered luxurious. like pizza, new clothes, operating a car, 
etc. However. when compared to the high cost of tuition and rent, it is a mere 
drop in the bucket. 
I had a good experience with my job. My supervisors became close friends. 
but it didnlt interfere with my job. I think it is too bad when people have to 
depend so much on a job while attending college. If I didn't have a job. I 
wouldn't have been able to attend ISU. The tuition is too high and asking too 
much of students. Some work, but are supported by parents. I donlt feel that 
is fair because it may be taking one of the few financial resources some other 
students may have. 
I've had a very good experience with my work-study job. I would encourage 
people to obtain a job close to their field of study if possible. 
I greatly appreciate the financial assistance and the opportunity to work to 
support my family. 
I feel the College Work-Study program is very important I especially like the 
on-campus location and flexible hours. My job has allowed me to get to know 
several of the faculty and staff members very well. I feel my supervisors are 
also my friends and really enjoy working. I would like to know what you are 
trying to find out from this survey and its results. 
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Fine survey. My specific job was a lab assistant I recommend the role to 
anyone. Work-study kept me in school. I couldn't have made it without it 
If the College Work-Study program did not exist, it would be very difficult for 
me to obtain research experience while attending school. Also the benefit 
from the income received from my College Work-Study allows me to stay in 
school. 
I feel the College Work-Study program at ISU is very strong and has had a 
positive influence in my life, I currently work in 2 offices and enjoy both jobs 
greatly because of the nice, supportive people I work with. 
I have graduated. from ISU, but filled out the survey according to my past 
experience. 
As an accounting major, I did not find any jobs (while searching) that would 
allow me to actually use these specific skills and develop them. It would have 
been nice to see more jobs with specific duties that students can really apply 
to their major. 
Throughout my five years of college, my College Work-Study job had to support 
me. I do qualify for a small Pell Grant and loans, but without the work-study I 
would not be able to stay in college. It is a great program and should not be 
cutin anyway. 
Why are we only allowed to work 20 hours per week? 
I feel extremely lucky to have my job and the opportunity to meet the people I 
have met and learn as much as I have this last semester. I feel that I know 
more than some seniors probably do about the organizations. 
I think this program is quite valuable to both the student and the Universi1;y. 
It's a way to get things done that have to be done without having to pay the full-
time employee wages and benefits. It is also very convenient to the students. 
Basically, if the University is so interested. in its budget, they could be saving 
lots of money by putting this program to work in place of some of the full-time 
positions. I think students would be more willing to work and cut some full-
time employees than see valuable services ended because of budget cuts. 
Who's this University for, the employees or the students? 
I wish I could perform some more challenging activities at my work. 
More work-study should be allocated. for the students. I had to quit my job 
because I ran out of work-study funds. This leaves the employee and the 
employer in a difficult position. It can be improved with common sense. 
115 
I think work-study is a vital part of the educational process and may enable 
students who cannot afford an education to receive one. 
It's a good idea. however. I strongly agree with the belief that it hinders 
academic performance. 
The job I have requires lmowledge which is just the basic skills toward my 
major. I am happy with the job but there is no challenge in it. 
What difference does it make about my parents' educational background? 
Last year. many Veterinary students were denied work-study because they 
were told they were ineligible. I was about the only one who managed to 
receive mine and when I did was it after school was in progress for a month 
and "sort of by accident" We Vet students have to pay 2 times as much as 
everyone else and I feel we have as much need, if not more, than other 
undergrads. and should be just as eligible for work-study aid! Thank you for 
taking time to read this. 
I feel this work-study job has provided me a unique learning experience that I 
would otherwise not have obtained. My job allows me to put my education 
first, but overall I would rather not work while going to school full-time. 
The position I hold is PAL Program Director. At times I do artwork for various 
programs at the YMCA. So this is where my job has some aspects related to my 
major. I do have more things to do at work this year than I did last year 
because I had an assistant then. So this year there are more responsibilites. 
My work-study supervisor is great. I get to make my own hours and when my 
clases are getting too much for me I can cut back on my office hours till I can 
catch up on my studies. 
I think the 20 hours per week for each student should be eliminated. The 
people I work with have a severe problem with this. I work on a clean-up 
crew and our hours vary each week. Other semesters we did not have a 
problem with sending people home early putting more stress on the others 
working yet. So for one improvement, the 20 hour limit should be done away 
with. 
Many of my answers are negative to work-study. This is due to the fact that my 
work-study is not at all related to my field of study and I find it utterly boring. 
There are also few people to talk to. This is my final year of work-study. I 
shall pursue my other full-time job next year With the intention of earning $20 
an hour. I am very much a people person and have a difficult time working 
when I don't speak or a least hear music. It's a pretty good survey and easy to 
understand. Good luck With the outcome. I'd like to hear about the results. 
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I feel my job is very rewarding to me both academically and generally. I work 
in a computer lab for psychology students and my major is computer science. 
The jobs helps me to have extra spending money that I normally wouldn't 
have. The people are really supportive and easy to work with as long as you do 
your job. The job also gives me added incentive to go to class because I 
schedule work in between classes. If I have to go to work. I might as well go 
to class. 
I really like the people I work with. but sometimes it just seems as if I don't do 
anything of real importance for the money I get However. I would be content 
to stay in this job for awhile longer (maybe til I graduate). Although I don't feel 
useful doing what I do. I do feel that the few faculty interactions I have may be 
useful to my getting a job after I graduate and having this type of job (work-
study in my area) will also help just for indications of how I will do after 
graduation in an actual career. 
I am generally pleased with my overall work-study experiences now. but feel 
that in the past one particular work-study position I had caused bad feelings 
because my supervisor felt the work should be number 1 and school number 2. 
If it is supposed to be the other way around. can't you make this more clear to 
the supervisors of these positions? I never would have taken this job had I 
known this. 
I think this thoughtful survey is a good idea. I hope it has some positive 
results for all of usl 
During the past I have worked about 3 semesters of work-study to finance my 
education. The position I hold now is a work-study job. but it also serves as 
required work for an intemshi p credit 
My work-study position is very challenging and interesting. I have been given 
several large projects and numerous other projects. I work mostly by myself. 
My sUpervisor is usually on the phone or busy. I find I have to make many 
decisions myself and just keep my supervisor filled in. 
I really hope that ISU keeps its work-study program. despite the rumors that 
we are phasing it out Because President Bush is slashing Stafford Loans, more 
students will see work-study as an option. 
I would have preferred not working. but the experience I'm receiving is very 
valuable. I am glad to have had this opportunity. 
I am upset because I haven't received a raise. 
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Fall 89 I only worked 4-6 hours a week while taking 15 credi t hours and had a 
semester GPA of 3.35. Previously, I've struggled to reach 2.8 during any 
semester. Working has had a definite influence (for the worse) on my grades. 
The International Resource Center at 188 Old Botany is the best work-study 
place. 
I think there should be some type of financial aid for students whose parents 
have the money but aren't giving the students any. 
College Work-Study is a great program. It helps me and many others very 
much. My College Work-Study job is very important to me in furthering and 
finishing my education. 
I have been ill for the last month and unable to work. My employer had no 
problem with me taking time off and even called me, concerned with how I 
was doing and asked if I needed anything. He encouraged me to take as much 
time off as I needed. The secretary in the office even offered to get in touch 
with my professors for me. Everyone is courteous and helpful. This attitude 
even extends to day-to-day goings on and it is a wonderful environment to 
work in. 
Having a work-study job is necessary for me to pay college bills (tuition, rent, 
food) or at least a good share of these bills. Also because of less free time, I 
manage time better thus study harder and goof around less. 
I was upset to find out that when the University minimum wage went up that 
my wage did not also increase. At the time of my increase, my wage was 
$3.95-that was too high to be affected by the increase. Now I have been 
working for 2 years and the new employees that started this semester are 
making the same amount as I am. I think I (and others like me) should have 
gotten some sort of bonus. 
I feel that the student employees should start out at an equal level, whether 
they hold an office position or work at a teaching farm. It isn't fair to the 
students that have to do a lot of physical work and not be paid the same 
amounts as the students that work the "easier" office jobs. 
To make the amount of money offered as work-study $ by the finanCial aid 
office or whoever. I'd have to work way more hours than I already do or land a 
very high-paying job. My major is intense. I could really use 10-14 hours 
more study time per week. However, the hours I work each day do help to 
keep me sane, basically I can try to relax and do not feel guilty about not 
studying because I'm still doing something I "have to do". 
